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Executive Summary

Ngat i Kahungunu enjoying and achieving education
Kahungunu and the Ministry of Education. Early learning centres, schools, and others are desperate for
better engagement wi t h cultwe, langlage@nd idantityl Cou@ed tagethear n d t
with Digital Technol ogy/ Han g a~+Generatida Z andh Gekevatioh o r y
Alpha—the potentiality for opportunities is boundless.

Ngat i Kahungunu | wi I n c B with Governmerd depattrhent®andjagendes,c o n d
are increasing their capability and capacitithin areas of strategic importander the iwi, hapto and
whanauA recent secondment from the Ministry of
Incorporated tofurther develop the relationship between both parties, and addrédss area of
educationa nd mat aas applicableato the New Zealand education system and sewiitinin the
Directorate of Reo,iTk anga and. Matauranga

There have beenumerousoutcomesand successes achievdmbtween the Ministry of Education and

Ngat. i Kahungunu I wi I ncor p,owhigh iactudesthe dngagement, e d u c &
development and piloting of resources in schools and cen@agturing this historical journeyill help
inform the next steps and future relationship be
the education sector. Notwithstanding associated accomplishments; further development,

revitalisation, socialisation and centralisation ofte M@ o r i and educational resc
so that these resources areadily available and easily accessible through numerous platforms for all
learners—young and old in therohe ofNg a t i Kahungunu.

The primary aim of thieeportis tomap NKHIMOE contractual history, MOE n
education strategies & education work programmes andw i & hapda strategies
programmes; andmal yse and report on MaoNgedu c a&Ktaihaum gium 1
Incorporatedleaders and manageiae well informed in orderto strategize, develop, implement and

evaluate interventions that arét-for-purpose andvhichuphol d nga kaueapaoMMaor

ona t i kaKghahnguouTheignainentpathwayf or Mat aur anga (within th
Ti kanga an dforM&lt hasibeenregcapsulatéd Chapter Sithrough three themesand

potential areasof-focus - Whakawhanaungatanga, Learner Outcomes and ImpgoQuality of the

System

So, ftoir KWa@ghungunu enjoying and achieving educat
Kahungunuwi Incorporatedand Taiwhenuathe Ministry of Education, the education sector, and other
stakeholdersmustcollectively work together to implement plawhere muual priorities and outcomes

are foci ancdburyoung peoplaend t hei r whanau anfnt-dndcentre.i es al way
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Chapter Oneintroduction

This reportdescribpeBla or i e duc at i o n thiough tNegeRatminatidt afdparts ahddata

onthe current state ofMa o r i edmcathieomMgat il Thiartepomwi alsoinform theh e
refresh of the Ngati K ailnplementatiomiplaBed ucat i on Strateg
Maor i eZdswlooat velping along er m approach to equitable ou

and young people in the education system and embedding it across all developing strategies and
reviews.S u c c e s s leqrpers is Marespansibility of everyone in the Ministry of Educasiod the
education sectar

Education ifNew Zealand is a studenenteredpathway providing continuous learnipgogression and
choice so that learnergrogress every year, aritleir learning at one level sets the foundation for the
next steps along a chosgrathway.New Zealand education system has thréevels:early childhood
educationfrom birth to school entry aggrimary and secondary educatiefrom 5 to 19 years of age;
andfurther education higher and vocational education.

Maor i e @mbcaeesthe avtinistry of Education $1a& o r i Educ aKa HikitidaSamr at egy
enduring strategic framework with an anal implementation plan andpproach building off Te
Kotahitangato address cultural bias in schopts support equity and accelerateMa o r i educat i

achievement.

This is not the first time that aendeavomh as been made to profile Maori
Moreover, it is by no means the last. On the contrampany areasneed further investigation,
development, implementton, evaluationand closer reporting. Suahork between NKII and MOWill

need to be undertaken in order to provide a more complete picture

The writing of this report would not have been possible without$bpport ofthe Chief ExecutivedNa t i
Kahungunu Iwi Incorporated, the Ministry of Educatinectorof Educat on Hawke' s Bay/ T
Ngat. Kahungunu Landt hlen cMi rii@ deAkdGgeirdunity of ddarhinddvisor

and Data Analyst

! Rohe-boundary, district, region, territory

2Maor i education as described by the MOE. Retrieved f
https://conversation.education.govt.nz/assets/Uploads/EM@Rervew?2.pdf

SKa Hikitia is the MOE -R0470This strEehymsabedn extendsd untiatheesgoyof, 2013
2018. The intent of the Maori Education Engagement Wa
to inform the refresh of thistrategy and the MOE Education Work Programme.

4 Te Kotahitangavas a research and professional development programme that: supported teachers to improve
Maori student s’ | earning and achievement; @nabled tea
learning which is responsive to evidence of studenf@enance and understandings. In additi@nabled school

leaders, and the wider school community, to focus on changing school structures and organisations to effectively
support teachers in this erhvour


https://conversation.education.govt.nz/assets/Uploads/EWP-Overview2.pdf
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Structure of Report

This report alignso traditionalreport structure used by the Eastern Institute of Technology but employs

the conventional report structure as prescribed by O'Leary (20E8) key referencingpbtnotes have

been used extensively throughotitis report. A Glossary of Tersrhas not been included in this report

for r eaondMaMasf. However, for ease of reading, trat
are available in the footnotedc r onyms f or the Ministry of Educat
Incorporated (NKII) have also been usedughout the report

Chapter Two begins with the background to this report which examines, through a brief literature
review, the historicatelationship between NKII and MOE and the outcomes that were achieved using

the principles of ceaconstruction and cgroduction. Chapter Threedefinesthe pr of i | e of N
Kahungunu Iwi Incorporated and Chapteour describes in some part the educationahelie forthe

Ministry of Educationin Chapter Five, MOE data is presentembugh numerous data setsith Analysis

and Findingskinally,in Chapter Six, potential area-focus elicit citical reflection for the reader

Methodology

1 MOE contracts with NKl, relevant to this report were reviewedto provide context and
background to historical partnershipSomedocumentation, for examplesigned contracts,
milestonesreports and outputsand educationresources for centres and schoolsassociated
with contracts and agreementsvere unable to bdocated and/or sourcel.

1 This report is based on statistical data suppliedYE and other education bodies that the
MOE has relationships witlnevitably,comparisond et we e n Ma -dM@a io hagerbeen n o n
made, but the intentionist o descri be the educati onal char
regardless of their standing alongside other populations.

T InJanuary 2019, @draft report was prepared anthbled atconsultative meetingfor comment
with: the Chief Executive Ngat i Kahungunu tHeWirector Bducatiop or at e
Hawke' s B a WMhidtrg of Education. t i

1 After amendmentsvere made,the final report was completed for presentation to the Board,
N g &ahungunu Iwi Incorporated

1 The NKII Board will determine disseminationhaf report

Aim

The aim of this report is to:

T Map NKHMOE contractual histoyMOE maj or policy changes, Ma o
education work programmeandi wi & hapid strateagndpragrammesi t i at i
T Analyse and report on Maori education in Ngat

5 The essential guide to doing your research proj{€t.eary, Z., 20180s Angeles, USA: SAGE Publications

6 Kupu—word/words
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Recommendations
That the Chief Executive and the Board of Ngati

1 Notethe contents in the report.

1 Note the relationship and partnership that exists, aitdl duration, between the Ministry of
Education and Ngat.i Kahungunu | wi Il ncorpor at e

1 Notethe analysis and findings identified in Chapter Five.

1 Agreeto the delivery of a presentation(s) on this report in order to champion strategic
leadership and directon f or Maor i education/ Matauranga i

1 Approve potential areasof-focus (in Chapter S)xso that an implementation plan can be
development and implemented

Justification for Report

In March 2012, Dr James Graham was emplagtde P o u h a p ai  Mdutatiom Advisoat [dKI|

This position wasesourced by theMOEuntil Dr  Gr a h a m’ %5 Jaheap2016.tDuringethis

period, there were anumber of Scheduleof-Work-Agreements(SWA) that were o-designedand

completed Gainswere made across different pockets tie Ng at i K adhej whichu included
whanau, school s, early childhood c¢enAmnmumber,of secon
positiveswere achievedand as described by Dr. Grahameededto be maintainecandnurtured under

the auspice ofhe Kawa Whanaungatanga Agreenfefithese gainand thepathway forwardfor NKII

included but were not limited to:

1 Strengthening culturally responsive pedagogy amongst teachers;
1 Supporting education institutions to becorgalturally responsive;
T Maori <cultur al professional l earning and deve
T Strengthening partnership relationships betw
Ministry of Education;
Growing the capacity of educational institutionsdngage their respective communities;
1 Strengthening the capacity of thea#y Childhood Education sector to increase learning
opportunities for Maori and Pasi fi ka;
9 Fostering notions oN g aKahungunu cultural standards amilg akahungunu placbased
educdion across educational institutionsinh e r o h &€ahonfjunlyg at i
1 Strengthening the partnership relationship betwebiKIl and MOBs demonstrated by what
has been achieved including the forming of the Kawa Whanaungatagrgement
1 Growing the networkso f Ngat. Kahungunu | wi l ncoy, por at
regionally and locally;

E ]

"TNgat i Kahungunu | wi I ncorporated Matauranga Paper (G

8l'n September 2014, Ngati Kahungunu | wi Il ncorporated
Whanungatanga agreement to promote and sustain a productive partnership between the two organisations.

The Kawa Whanaungatanga aims to nurture a-iway relationship leading to and generating shared action,
outcomes and solutions for Maori education.
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T Being a voice to champi on t hNg a&ahunguau for theira | as
tamariki.

In August 2016 and sooafter in January 2017, th&1OEregionalDi r ect or of Educat.i
Bay/ T #i)andais Btrategic Advisbta o r i estaldishedrespectivelypnd based ithe Ahuriri

regional officeln March 2017, the Director and hisadvisoe t wi t h Ngat i Kahungunu
(NKII) to discussvi educational aspirations and how the MOE could support these aspirations. Two
further meetings were held; one in the latter part of 2017 and the other in January 2018. And at both
meetings, iwi capability and capacity in education was emphasised andnaes sought from MOE. In
response, a secondment agreem&nwvas signedetween the MOE NKlland secondee- the MOE
Strategic .Advisor Maor.i

Theaim of this secondmerdgreement is taevitalise and futuregpr oof t he Ngat i Kahun
strategyand i mpl ementation plan so that Maor. |l earne
a s Mahisagieement describework objectives:

T Be t heofcpmtianat’' for NKII for education matter

1 Facilitate an environmental/cultural profile of educab n i n Hawke ' NsgaBay a
Kahungunu rohe.

1 Update the iwi education strategy and plans.

I Facilitate the implementation of the iwi education strategy and plans.

Sa in order to meet the identified work objectives— and in particular; facilitate an
environmental /cultural profi Ngawif IKafuweihgM@Enm 1 oh é
secondeerecognised thatit was vitally important to start mappingthe historical relationship and
contractual agreementsbetween the MOE and\NKllover the last 15 years or soAnd in so doing,
contextualizthep| ace and space of Maor.i education in the

9Work objectives for the MOE secondee was endorsed at the March 2018 NKII board meeting held at Pukehou
Marae ki te Tai whenua o Ngat.i Kahungunu ki Tamatea.
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4

Chapter Twob 3 n i A Y I K dzy Hidigfrgdof Edyidation
Rdationship

In 20022002, NKIllundertook ahikoit® of more than 50 marathroughouttherohne o devel op t he

Kahungunu Stragic Vision 2026. In conjunctioma € Ngat i Kahungunu Wwasi I nc
developed To enhance the mana and wel | bmpowgmeatbf Ngat i
whanau, hatawpeiiua and tb ddtermine andchieve success according tespective and

collective aspirationsSeven key strategic goals were identified:

Economically Strong

Participating Citizens in the World

Tinorangatiratanga

Protecting our Environment

Culturally Strong

Strong, Vibrant, Heal t hy Whanau and Hapdia
Making our Mark

vy By B D D

During this time, the NKII Matauranga Board were working on an education plan and in 2002/2003, the
plan, Ktoe Amor angi ki muaMataudhga®lar 2002G0H wasjaunchetf. | wi

KodS ' Y2NIy3IA 1A adzr ddd bIAndA YI

2005

The Ko te Amorangi ki mMatauranga Mag 2003005 Kdertifiedhe needdor | wii
increasedN g aKahungunu languageesources, culturally appropriate curriculueguation servces,
programmes and support. An implementation ph&gellowed andincludedWh aau Development;
Institutional Bevelopment Organisation Collaboratioand Agency Collaboration.

An ongoing contractual agreement with the MOE enabled the apipoémt of a fulltime
Kaiwhakahaexr Ma t alfiat thenemdhof 2003who encouraged, supported anddvisedthe NKII
Mat aur an dgoaleadand pravide strategic directioifwo MOE PouwhakatdRi(located in
Ha wk e ) povided gonsistent and practicslipport.

It was recognised during this phadbatt he Ngat i rothéaomtinued to beusplit up by the
Government and its public sector departments and agenei®4OE included and that Wairarapa &
Tamakinui-a-Ruacontinued to be serviced by the MQd&tated inHutt Valley.

There were a plethora c6feRe o Maor i l earni ng a thetme-tTwen iWaineasn gian
Whare Tapere o TakitimuaBtern Institute of Technologyegree programmes, Te Reo Irirangi Ng at i

19 Hikoi- journey

11 A report produced by DiHuia Tomlinsl ahnke to the Ministry of Educati on
Incorporated.

2Ngati Kahungunu | wi Incorporated 2001/2002 Annual Pl
BNKII Pae Tini Kaulatpaur aNgaa i | n{pmlheumegrutnaut i on Pl an Augu
“YKai wh ak ah a e r-eEdudaian Managem g a

15 pouwhakataki- Senior Advisor

10
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Kahunguntf, k T*hmedhvaiata sssions, Te Whae Wananga o Aodne marae a, Ma
driven reo, whakapapa, waiata, rarangia n a ‘i gnder the auspices of he Whare Wanan:
Awanui arangi . I n addition, TeraninKilgari Kgakheng
a @mmunity Based Language Initiative (CBLI) contract with the MOE was signed, which meant that a

comprehensivéder eo me oOna ti kanga plan could be devel ope

Community Based Language Initiatives (CBLI)-Z20®

In 20(, NKII was contracted by the MOE to deliver the CBLI project 28089. There was significant
resource supporthatcontri buted to the i mplementation and
Strategic Plan for the RevVvi200862007sTad shaoed outtcdmesitteat Re o
were agreed between MOE and NKII were:

A Del i ver f i \eaningandteahing Msooraes.
A Each resource will include a bilingual version of the resource including a detailed outline of use.
An immersion versiorA teaching manual (English), accompanied unit and lesson plans.
A To support the work currently being progressed by the Kahungunu Cultural Standards project
by providing resources to s dNgakbahusungunode. whanau
A Utilisation d already collected research to inform resource production

Althoughshort-term - objectives of the CBLI project were:

A Il mprove Maor.i |l anguage education outcomes t hi
Kahunguntspecific languageevitalisationactivities;
A Contribute to the revitalisation of teHereo Ma

Mahere Rautaki HaiHaumani e Re o o0 Ngat i—20flahungunu 2006
A Promote the importance different generations play in the transmission of laggkaowledge.

In 2006, a&ahungunu Cultural Standargroject plan was developedhe scoping and development of
the project plan was undertaken by a research team over a series of 12 meetings held at the NKII office

in Hastings. An important factor for ¢hresearch team at the time wakatmo st Maor i chil d
young people in primary swelkkdolcat ewdt lhiun siNgat Ma &
education. The project plan was conceived as tw

and applied strategies:

A Phase One
o Platform One- Cultural standards development programme
o Platform Two- Curriculum and resource development
o Platform Three-Pr omot i ng Ngat. i Kahungunu reo and
0 Platform Four Strengthening school community participati and relationships
A Phase Two
o0 Platform Five-Learnerachievement (literacy and numeracy)
o Platform Six-Professional development and accreditation
o Platform Sever- Piloting Cultural Standards Programme

Te Reo lrirangi-NgaNgakahkKapumgunadi o station 765am a
7K1 w adollmquial language and the languagfemetaphor and idioms.

BRar anga —-waanireywgrkshops and learning

11



w9t hwe¢ hb a'"hwL 95/ !1@GUNOD Lb bD'"¢L Y!

Te Pae Huarewa: Phase One 200@9

In 2008, a shad outcomes agreement was signed between the MOE and NKII. The agreement was for
14 months The project associated with this agreement was called Te Pae Huahdygaa t i Kahungu
Cultural Standards.

The title* Te Pae wdugvenebywar Ngahiwi Tomoa a , the Chair of Ngat
Incorpoated®. Thenameder i ves from t he 2?NRBinepine Tekkarh and glinethat or i o
makes reference to “ .. i te toi RFuhatisfirmlgfixedinthe Toi h
uppermost heaven aended by Tawhaki and metaphorically represents the highest form of
achievement.

A summary of outputs associated with this agreement were:

A Outputl-Ngati Kahungunu Cultural Standards Proje

A Output 2— Stakeholder engagement and contribution®® t he devel opment of
Cultural Standards

A Output 3—Literature research and the exploratory research interviews with participant schools

A Output4-Ng at i Kahungunu Cul tur al Standards Fr ame

In July 2009, a variation to the March 2008ement was agreed by MOE and NKII. The additional
output was:

A Output 3A— Report on extended and {depth engagements and consultations with the
educattn sector and Ngoawi whkamwmgunu wha

In August 2009, the final milestone reper®utput 4, N@ t i K a ICultarg 8tandards Framework
-was submitted to the MOE for Ngati Kahungunu | w
activities undertaken, which were:

A Develop the Ngati Kahungunu Cul tur al Standar c
A Provide the evidence base from which the projects education priorities, strategies and
developments have emerged;
A Develop a professional learning and capability programme for educators;
A Provide recommendations on the next steps (Phase Two) in piloting aspettis pfoject in
selected early childhood education and school settings.

The Ngat.i Kahungunu Cultural Standards Framewor k
Te Topuni ?“TAppemdikla mdyawas adapted from t HoetheNgat i
Revitalisation of PaforrRancendioatols werd develtpadhiar eaghistrand. of

Te TOopuni adaaligned @ itha thrae key themes that emerged fromtheéamwta u and hap

1¥NKII Te Pae HuarewaN g a t ungudwCultural Standards ProfeMiletone 1 Report: August 2012 (p.12)
20 QOriori—lullaby: a song composed on the birth of a chiefly child altwsfher ancestry and tribal history.
21 Aka- vine

2Te Topuni Tauwhainga is the research framework that
Standards projecT he t o0puni tauwhainga was the prized dog skin

12
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consultation and the review oitérature completed at Output 3 an8lA. The key themdstegrated into
the performanceindicatorsare: Culture, Relationships, and Pedagogy.

Te Pae Huarewa: Phase Two 20001

In Phase Twmf Te Pae Huarewahere was planning and piloting of professibrdevelopment
programmes in selected early childhood education and school seitinghh e Ng at i Kand ungun
included:

A The collaboration and engagement of professional development providers inNthea t i
Kahungunurohe to support the piloting of Kamgunu Cultural Standards Te Topunii
Tauwhai nga-iiselecteceBZE ankl school settings;

A The progress of early childhood services and schools to complete an initighgelf on the
status of cultural knowledge practiced within the classroom;

A Theengagement with early childhood services and schools to provide feedback on the localised
ToOpuni Tauwhainga Cultur al Standards profes:
review;

A The engagement with whanau on the proposed professional development auianhow
whanau will support the programme;

A The piloting, monitoring and provision of feedback to stakeholders on localised professional
development programme.

Schools and centres engaged in the Ngati Kahungu
collectively and individually, to collaborate with and engage professional development provididrs.

a key focumn advancing professional learning acabability of educators in local, cultural and historic
knowledge attempts to locate and identify appropriate and specific support from traditional
professional devel opment providers was not very
from other schools and members of the wider community worked alongside participating schools and
centres with the intention of sharing local, cultural and historic knowledge.

Initial selfreviews were a necessary requirement to ascertain the status of cultural kdge/lpracticed

within the schools and centres, particularly if a professional development programme to advance
professional learning and capability of educators was to be achieved. Initiadgigtivs were flexible in
approach. Discussions with and betwaieachers and parents, observations and-s@ipraisals (written

and verbal) were the key tools used to analyse the status of cultural knowledgécprhit the schools

and centre.Schools tended to be more flexible and informal in their approach to mecting the sel

review process while centres took a more formal approach. Both approaches identified and
acknowledged what was the current status of practice in their setting before engaging in developing a
professional development programme. The schawmid centres continued to seléview to monitor the

shifts and impacts that occurred as a result of engaging with the professional development programme.

Participating schools and centres were challenged to look at their specific professional development
needs that emerged out of the sakview process, which included the acquisition of knowledge, skill

andr eo Maori, Whiamatheira&kalu area. Maori perform
and people, games and pastimes, marae protocolandk anga Maor i was the ba

2P0 r a-lmmient legends and stories.

13
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professional development. Acquisition of local, cultural and historic knowledge was reflected as a
significant shift in school and centre practice. Confidence and competence of teachers to teach and
includemoe reo and tikanga Maori, marae protocol, p
knowledge was noted, for example; eelingdalocal landmarks and waterwaysto their teaching

practice.

A key feature of pasetwo was thedevelopment of relationalrust and partnershigpetweenstaff and

w hrau and the wider communityschools and centres were determined in their efforts to ensure a
relationship with whanau and the communi and was
authenticintentions, ckar pathways of communications, a respect for one another, active support of

and for each party, were the basis upon which a strong relationship was established.

Te Pae Huarewa: Phase Three 20024

The Te Pae Huarewa, Te Typpmumere dJsedmsvehgaidertogceeateaandd i t s
develop a professional devel opment programme f
stakeholders in the provision of educatid’he Te Pae Huarewkhase Three shared outcontést were

achievedb e t we e Kahbhguau and MOg&ere:

A Outputl-Review the Te Topuni Tauwhainga Kahungur
next phase of implementation.

A Output2-Devel op the Te Topuni Tauwhainga framew
within education from gvernance to classroom practice.

A Output 3 - Develop profiles for the Whakamana Strand as it relates to learners, teachers,
schools, principal, boards, and communities.

A Output4-Revi ew and update the Ngat.i Kahungunu Ma

The folbwing outputs were funded through the Government appropriation fGBLIand Iwi
partnerships.

A Output5-Revi ew and update the Ngat.i Kahungunu Te
A Output6-Devel op | mplementation Plans for the Nga
Kahurgunu Te Reo Strategy.

The following outputs were added through a variation to the Phase Three agreement:

A Output 7a- Develop the Te Pae Huarewa Cultural Standards in the Tamatea Taiwhenua cluster
of ECE centres and schools

A Output 7b- Develop an educationesource to support the teaching and learning of Tamatea
( Ngat.i Kahungunu) | anguage and cul ture.

Centres and schools directly engaged in this phase of Te Pae Huarewa tabkeuncdeto collaborate
and engage with their respective communities in order to recognise, acknowledge and address Te
Topuni Tauwhai rquadinpanticulanwithin thfs phase, the Whakamarsarand With

24 Pou-principles, strands, pillars

25 Pou-principles, strands, pillars.

14



w9t hwe¢ hb a'"hwL 95/ !1@GUNOD Lb bD'"¢L Y!

a key focus on advancing the professionarhing and capability of educatoia local, cultural and

historic knowledge, this phase of Te Pae Huarewa saw schools and centresceimgegjevant and
specific support from professional development p
mar ae and hapd member s, coll eagues from other c
community worked hard alongside centres and schools with the intention of sharing traditional cultural
knowledge.

A key feature of this phase was the partnershibi@t i onshi ps formed bet ween s

respective centres and schools. There is strong
achieving education success as Maor i i s ; educat
whanau, h&pd and i wi

Schools and centres were challenged to look further at their specific contexts and to plan and develop
their practices, policies, curriculum, and professional learning and development needs accordingly. The

acquisition of knowledgeksi | I and understanding of te reo Maor
Maori performing arts, significant | ocal l andmar
ti kanga Maori was the basis andopmpenti ority for pro

In this phase, three Whakamana Profile/curriculum resources were developed and piloted:

T Whakamana Profile / Curriculum Resource Grene method that is used for examining a
phenomenon or for engaging in research is employing a survey that has dpaeifically
developed for a context and or issue(s) at hand that needs to be explétedce,the
development & piloting of a survey exemplar for schools / centres for exploring the Whakamana
strand.
1 Whakamana Profile / Curriculum Resource Fveosecondnethod that was used to celebrate
the Whakamana strand was the-construction of centre and schot@arnergraduate profiles
based upon the notion of Ngati Kahungunu kno\
T Whakamana Profile / Curriculum Resource Thiteeh e t hi rd resource provi
Te Pae Huarewa by way of an introductory folder (of haut$) for prospective centres and
schools who were contemplating forging a relationship with NKII and wanted to be part of the
Te Pae Hu a rThisrasource evoheckimtaah educational resource package that went
a long way to explaining Te Pae Huarewa so that principals, directors and/or teachers could then
decidewhether to pursue further engagement with the kaupapa or wanting to go down an
education pathway that made direct links with mana whenua, local iwi and local cultural
traditions.
T Whakamana Profile / Curriculum Resource Fetlre fourth and final Whakamana profile was
based upon the idea of a professiomahrning and developmentoho that is solely based on

the Whakamana strand of Te Topuni Tauwhai nge
profiles highlighted in that it requires cultural experts to deliver for centre and school staff.
These cul tur al expert s, iwhahe widen cdmmdnagy amdfora n a u ,
organisations who specifically engage in such activities. These noho were an important facet of

Te Pae Huarewa and the cultural standards projectinthatitprodde c e ss t o Ngati K

knowledge, pedagogy and contefor the centres, schools and teachers who were ready to
engage at this level

%Ka Hikitia Maori -F0ducation Strategy 2013
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Y S i dz] S 0%dResvoreel K |

InMay 2013wh en t he current agreement’ s otwonptrucedly and mi
the MOE and NKHnd in particulat output 7b — to develop an education resource to support the
teaching and | e arHKahunggnu)dahguaga ana dulerdhe ginNvegpd hased on the

premise that schools ifie Taiwhenua @damatea were voicing their conceom not having access to a

suitable res ur c e based around t e reo Maori, ti kanga
Kahungunutanga.

The Te Reo, Ti kan g aNKlatrthe tinM@dreanuthe procgss of dewvdlopingmer

friendly resource that was simple, easily accessible and reflected notions of local culturabpkes:
education. The resource was eventually giventthet | e * He Kand wak developedforwsa h a '’
by whanau, cent rheasp 0 ,s chhaopodastayrdirdaaréavea, e d Ngat i Kah
decision was made to not onfromote this resource within Te Taiwhenua o Tamatea but to increase

the coverage to all of the five other taiwhenuaMKl] to the taurehere throughout the coutny andto

all stakeholderoftere o Maor i me oOna tikanga o Ngat.i Kahun
language mit# has been used to revitalisen aspect of traditional- Ngat.
kT waha

He Ket uket u Kthewpaidnites, ainsfahdeobjecivds ofhe Te TO p und Tauw
recognise and empower Kahumgunu Twa ineoiperated do movie foagré t i

promoting the revitalisation of te reo Maori me
success as Ngat iurcKmokidedogeupathway tilahenssire theeext@polation dé

Topuni Tauwwhadlnlgai wi stakehol ders as Ngat i Kah
improving the educational outcomes for Kahungunm@ r i Kk i and tthatdheyreaehlth@ nau s

pinnacles of success thiita h u n gouna speak about in oral traditions and tribal narratives.

The process for the roll ouif HeKet uket u Kiwaha was over 44 weeks
becamek nown as the ‘Il diom of the tWeak'l. cRnkeyspamt
Kahungunu' s t nRdwast heu redreariildsng out of MdmdayKet uKk e
morning ® t hat t he k 1couddhedearoed, pradiiced anceudilised daily throughout the

week in classrooms, @ly gr ound s and h o mte Kahungbnu;o natiphatlyudnd Ng a
internationallyb y Ngat i Kahungunu whanau |l iving further ¢

He Ket uk endda keilfocwsaohdeancing the professional learning and capability of educators,

in | ocal, cul tur al and historic knowledge as wel
revitalisation endeavours. Accordingly He Ket u ketatesuspedlficallyioNeg a ahungutu

traditions, dialect and contexts so students and teachers alike will be able to share in the learning of

|l ocal-bapecdceknowl edge, | anguage, oral traditions

27KetuketuK T w a- tiebve into the use ofolloquial language and the language of metaphud aioms.

28 Mita - dialect
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Te Pae Huarewa Wider Project Te20052014

This section intrduces and highlights the roles of groups who influehttee development of Te Pae
Huarewa. These groups ranged in malge stature and administrative dutidsit were all linked directly
to Ngati KahunguettiveroldsmNKl.gh t heir resp

JointProject Team

The Joint Project Team was established to commei
Standards project. As the project progredsan lwi Reference Group/Education Cultural Advisory Group

was established as were other expert gpsu

The Joint Project Team, made up of MOE personn
educationalists’; saw the need to develop Term
contribution in the design and develogent of Te Pae Huarewdl he Joint Project Team provided
leadership, planning, and technical support as and when required, and met on a regular basis through

the project to provide strategic guidance and project management.

bIndGA YI Kdzy®dzydz ¢ dzYl dl

The role of the Taumatawastoguilehe phi |l osophy and vision of Nga
which ultimately underpinned the development of Te Pae Huarewa. There were four members on the
Taumata and all were well respected nationalligla gl obal |y as wel | as in Ng:

The ARumata met on a quarterly basis and provided
significant projects for NKII. The Taumata hui \
Ka u maMrana Mrs Haami Hilton.

Iwi Reference Group

The prpose of the Iwi Reference Group was to provide iwi oversight, advice and direction ez Te P
Huar ewa. Membership to the | wi Reference Group t
of the Ngati Kahungunu Tau matTeam mdhkdrs| and&le &duchtion NK | |
Cultural Advisory Group. This group played a significant role in the development of the project

Education Cultural Advisory Group / Kahungunu Reference Group

An Education Cultural Advisory Group was established to prayiddance at various stages of the
project for their expertise in training, teachin
contemporary and historical knowledgef Ngati . KMeBmbgusehbhi p comprised o
Kahungunu whakpapa and formal educational backgrounds. This group eventually evolved into the
Kahumgunu Reference Group ardclud e d e x p er t i cureculimvmarautahga knbvdedge,

boards of trustees experience, school principal experieaady childhood eduction experience, and

was convened when necessary to provide consultatinnhe development, design and delivery of Te

Pae Huarewa as well as peesional development workshops.

Te Kauhua Phasec£2014

Ka HikitaeMa nagi ng f or Suc c @& Stsategy 20082010 &as the MCE dpproach td o

i mproving the performance of the education syst
Hi kitia was to haesemd@aort hi eaegmer rmameaiag s iinng wahuat
involvementin education. Te Kauhua Phase 4 was an opportuniglit@nceunderstandingon how this

®Ngati Kahungdinsut iTlaguuriastheed or ators and educational ex
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might work. The NZ Curritum also called for schools ®ngage the support of studentgamilies,
w hréau, and communities.

Earlier Te Kauhua phases had operated spolelth schools so with Te Kauhua Phase 4, the MOE was
moving to an iwicentric model. The new model involved iwi ldaifiativeswith Englisamedium schools

and their communities in order to improve engagement with whanau and improve education outcomes
for Maori |l earner s.

This agreement between the MOE and Nidk for2014only andprovided an opportunity to explore

how iwi could work with schools in an education partnershipe Te Kauhua approach that was taken

by NKII was to work with the TaiwhenudNay a t i Kahungunu ki Tahgeteala and
description of workhat wasundertaken was:

1 Prepare case studies or digital stories about the Te Kauhua work undertaken as part of the
agreement.

1 Develop a Te Kauhua Plan for the year that willrads the goals of Te Kauhua phase 4. This also
encompassdd ocumenti ng t he | wassharedMishschaols asiparttofatirey t h &
teacher professional development;

1 Implement and monitor the Te Kauhua Plan and work undertaken, with a focus omneteac
professional devel opment i mpacting on Maori ¢

1 Mahi Whaiwhakaar® — prepare a report on iwthinkinga b o u tnauvahdawi engagement
with English medium schools, reflecting on what was learnt over the course of Te Kauhua and
how these relationshipsouldbe sustained and embedded within schéel practices.

Huakina Mai: 2018 2014

TheHuakina mai projecand agreement between the MOE and NKitas a trial in two schools in the
Hawke’'s Bay region. Hu a k i msehooMpaogramma ® sugport mositoep e d  a
relational and behavioural social skills in scho

The sevices that were purchased by MOE were; provide cultural leadership and advice (through the
NKIl Poutire-Mat aur anga/ Ed u c adKailono rdédceuppgreschpols.aAmidject team
alsosupported this work.

However, vith the best of intentions oéll of the Huakina Mai trial partners, the project team dynamics
combined with geographical constraintthe trial was removed fromNg at i Kahujoigunu.
decision was made in consultation with the Ministry of Educatibe University of Canterburyna Te
Tapuwae o Rehua partnerEhis decisiowasmade so that the integty of Huakina Maivas maintained

As part of the demise of Huakina Mai, two agreements manifested under the umbrella of the Kawa
Whanaungatanga Positive Behaviouor Learning Saol Wide (PB4L) anddi partnering with whanau

to raise educational participation and achievement (KERfahungunu Education Participation and
Acheivement).

Huakina Maiappeared to bea great experience foNKIlin terms of negotiating the dynamics of
nurturing new partnership relationships and across multiple layers and cont&rtsdded bonus for
NKII wassecuring the services of another staff member who was employed under contract as the
Kaihono for Huakina Mai for the duration of the twear trial.

30 Mahi Whaiwhakaare- Think Tank Report
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Strengthening Early Learning Opportunities 204@15

Srengthening early learning opportunities for childrenhva n a u , familiesisand cc
professional development programme for early learneducation Between 2014 and 2015, SELO
Statements of Work agreemenigere developed between the MOE and Nilsupport early learning

centres.

SELOis argeted at early <chil dhood th& Haveclawtpartipatiopr ov i d
rates or need supporin providing quality early learninglThere are three different programmes
available. Each programnieshaped to the service's needs.

SELO programmes

Programme 1

This programme provides-ttepth professional developmenit is available to licensed egrthildhood
education (ECE) services and kohanga reo in |1lo
facilitator will work directly with management and teachers/educators to ensure a shift in practice
towards delivering high quality early childhoeducation.

Programme 2

This programme focuses on community specific professional development in locations identified by the
Ministry of EducationDifferent aspects of the community are taken into account. This is to ensure that

the service is responsive its identity, language and cultur@rofessional development designed for
certificated pl aygroups and children/ whanau wi f
programme.

Programme 3
This programme covers sevidmeads. These threads focus offfelient areas within the early childhood
education environment:

1 Strengthening early learning opportunities for infants and toddlers

1 Strengthening early learning opportunities in Te Aho Tukutuku/early mathematics

1 Strengthening early learning opportunitigsearly literacy

T Strengthening Maor.i | eadership in early chil
1 Strengthening Pasifika leadership in early childhood services

1 Strengthening leaders in early childhood services

T Whakapi ki i te Reo Maori

In 2018, discussiomgvealedNKII positio in relation tothe delivery of health, social and educational
servicemnd that i s; Ngat. Kahungunu is not a servic
as SEL@reto be devolved to Taiwhenua. Notwithstanding, NKII is awaredtsaiussios will need to

occur within NKII and Taiwhenua Boards, and within executive leadership teams to determine what this

may look like, and howKIl can build furthee ducati on and Matauranga capal
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Kawa WhanaungatangaRositive Behaviour for Learning School Wide
ot. n[0 9 LogA tI BBSEONAY I GgAUK 2 Kny
As outlined earlier in this report, a Kawa Whanaungatanga agreement was signed in September 2014 by
the Secretary for Education, Peter Hughes, and the Chief Exectitivedg at i Kahungunu | wi
Dr Adele Whyte. The Kawa Whanaungatanga described mutual understandings for both parties, which
included Kawa Whanaungatanga principles. This agreement expired in November 2017.

In the latter part of 2014, the MOE PB4indce honoured its commitment to work in partnership with

NKII and agreed as part of the Kaihono role to build PB4L cultural responsiveness and effectiveness, with

a particular focus on PB4L Smti-wide. The intent was to cultivate a cycle of continudmprovement
whereby PB4L | istens and responds to | ocal needs
Maori communities. The agreement had two deliver

1 Action/implementation plan- which identified priorities for building responsivenessPB4L
SchoolWide, areas for improvement and potential ways to address the identified priorities.
1 Implementation report-which outlined implementation progress.

Also in 2014, e lwi partnering withwhanauagreement— Kahungunu Education Participation and
Achievement (KEPApetween the MOE and NKII wiasdevelop and implement an initiative specific to
NKIlleducation aspirations, whichlso contributel to NCEA L2 government priority and target. The
initiativewast o support c¢hi |l drheongh shaneibning isvitand commgnily parteesss |,
instrengtheingwha nau education planning through

1 Whanau Education Action Planning (WEAPS);
9 Solutionsfocussed conversations; and,
T NCEA and the Whanau champion training.

However, despite the challenges associated with the WEAPs and some good whekkbihono with
school snawm,d ahMat Slwaasnga apaeelr by the Pouhapai Mz
to NKII- which included a summary and recommendations. Hape included the January 2016
resignation of the Pouhapai Mat aur anga.

Recommendations extrapolated from t2®15Mat aur anga Paper:
T Should the Ministry of Education aspire to

Kahungunu I wi I ncpaporMatteadi,r ahbae Peoab@mmend:
Education secondment to Ngati Kahungunu | wi
of the KEPA SWA for a negotiated period and under the Kéwemaungatanga of the SWA;
and/or,

9 Should the Ministry of Education wish continue with the PB4L SWA in its current format
with or without variati on, the Pouhapai Ma
Education approach [some of thdhe taiwhenua o f Ngat. Kahungunu
relationshigs including: Kahungunu ki Teaitba, Te Taiwhenua o Te Whangaa®r ot 0,
Te Taiwhenua o Heretaunga, Te Taiwhemua o T

a-Ruaand Kahungunu ki Wairarapa

®This repoNgawas Kaihuhgdnu | wi | ncor p o electroaidfilingldatea ur an g a
of 15 December 2015.
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Growing our[NKllleconomi ¢ capacity by Il eading the M
(MPTT) initiative and -Eastein mngitute df Tephnoogyt h Te A
Supporting the Te Aratika Drilling Trust Partnership School;

Inter-unit support of growth and develp ment at Ngat. Kahungunu |
education has implications for Te Reo me 0n
Takitimu Orawor ki ng to champion the voice and ste:
in particular, rangatahi in partnership wit¥touth Guarantee (Ministry of Education);
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Chapter Threee N2 FAf S 2F baIndGA YI Kdzy 3

The customary boundary of Ngati Kahungunu ext end
Wairoa, down through Napier, Hastings, Central Havidaas Dannevirke, Woodville and the Wairarapa

to Turakirae at Cape Palliser iretbouth. These areas are boundariey the corresponding eastern
coastline and inland to the western ranges that
Partoft he Kahungunu rohe also extends over the Kawe
into six regions or Taiwhenua:

1 Ngati Kahungunu Wairoa Taiwhenua;
Te Taiwhenua o Te WhangataDrotu;
Te Taiwhenua o Heretaunga;

Te Taiwhenua o Tamatea;

TamakiNui A Rua Taiwhenua Trust; and
Te Taiwhenua o Wairarapa

=A =4 =4 =4 =

WAIROA

TE WHANGANW-OROF
HERETAUNGA

TAMATEA

T MAKENUEFA-RUA

WAIRARAPA
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Ngati Kahungunu | wi I ncorporated represents i wi
Kahungunu tribal boundary but within Aotearoa New Zealamda ur aher e Rdnanga h
established for the purpose ofailNg aatrie aksa houuntgsuindue r
Kahungunu area. A representative from each Taurahere is delegated to represent the Taurahere
Rdnanga on the Ngat:i Kahungunu | wi l ncorporated

are five Taurahere:

1 T a makkauray

T Nga Par i r—&idkirimg Te | ka

T Ngat. KahungunwaTdta, Te Whanganui
T Otautahi;

T Murihiku.

¢ ' a!-MAKAURAU
NG PARIRAU O TE IKA

TE WHANGANW-TARA

OTAUTAHI

MURIHIKU

B
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Vision Mission and Principles

The Constitution of Ngati Kahungunu -fbrihe behefitc or por
of Nga Uri a Kahunguffjincluding Tangata Whenua Memberthe provision and promotion of any

purpose within New Zealand which is charitable and:

A promotes relief for the aged or poor or those suffering from mental or physical sickitess
disability or incapacity;

A is for their advancement dhe education or learning;

A promotes their matal and physical wellbeing;

A promotes the educational, spiritual, eeomic, social or cultural advancement; or otherwise is
for the benefit Nga Uri a Kahungunu.

IN2002 Ngat. i Kahungunu | wi | nc or pvihinghe widkr iwi roltegor t 0 o k
devel op the Ngati KahungunWySStiStelii Vardeci®in 290 2
this collective desire, as Ngati Kahungunu, t o

constant pursuit of excellence in all areas of our lives.

The Ngat.i K a h u na enhance thé mana amw Sif § 6 SAy3 2F bIndGA
Empowering people to achieve success at.P¥dp@nau,
will determine what success is from their own goals and aspirations.

The principles that undegavsionaret he Ngat.i Kahungunu

Te Tuahonohon oTheaapéstayfiwhadapapa that makes us who we are today;
Te Hononga Mareikura o Takitimdow we relate to other iwi / waka;

Te Kotahitangd.eague of peoples;

Te Whakaputanga i te ABeclaration of Independerecl835;

Te Tiriti o Waitanig Joint venture with the Crown; and

How we do things Kanohi ki te kanohi, pokohiwi ki te pokohiwi; face to face, shoulder to
shoulder.

bIndA Y ISttisi@FPriedz

The 2018 Censtisresults for iwi are not due for public release urd19 Notwithstanding, 2013
statistics show that 61,626 people or 9.2 perce
Kahungunu. This is a downward trend in comparison to the two earlier Censfi2801 and 2006.

= =4 -8 4 —a -9

Thesepopulations t at i st i ¢cs f or didwnaronthe IKCanbug3tagsticsaiNew Zealand
Tatauranga Aotearod he census provides the most comprehensive source of information on the size
and distribution of iwi populations. Bhdata is used to assist with Treaty of Waitangi claims and to
allocate funds and resources to iwi. It also assists with economic and social planning by central and local
government, and iwi.

The Ngat. Kahungunu i wi growowpi M@ op 0 p wleatcidwgia tiwrmh o
Kahungunu ki Te Wairoa; Ngat. Kahungunuglait i Her
Kahungunu (region unspecifiedNg a t i KahungunuaOkiuy Ngat Wh&aadoagun
2Nga uri o-thkeanhny degcandants that have blood connection to the tipuna, Kahungunu.

33 Census ian official count or survey, especially of a population. The data collected in this report is from the
2013 census. The 2018 census data has not yet been released.
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TamateaN gtiéKahungunu ki TamakinuiRru a; Ngat iorPa\hgaauwe rRéa;k ai paaka,
one ofseveraliwi.

In2013,theNg at i Kahungunl,636pepplebr &.2peroent ofviree $otal populatiorof

Maor i afelistedevn t h a't | east one i wigrouping art ilceasdNfppd t i Ka
59,943 people in 2006. In 2001, there were 51,552 peddle.r e t han hal f o569 t he i
percent) is under the age of 30 reflecting the vy

bandA YI Kdzy 3dzy dz
2013
by age and gender

-

80-84 Years mmr=
—

70-74 Years mm—
T

60-64 Years I
e

50-54 Y ears e —
e ——

4044 Y ears S —
e

30-34 Years I —
-

2024 Y e | ——
e —

1014 Years ..
N

04 Y ears | s

0 500 1,000 1,500 2,000 2,500 3,000 3,500 4,000

H Female m Male

T Ngat.i K a the thingl largest iwi s

T 28.4% Ilive in Hawke’' s Bay; 16. 7% Wellington

1 67.8% live in the main urban areas (population over 30,000)

1 46% Male, 54% Female

1T 24. 8% of the Ngati Kahungunu popul thihgsiote can
reo Maori

1 23years is the mediarga
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The foll owing statistics
and which area they reside in.

Ng a amwatk a 1,015
Heretaunga 10,741
Nga Parirau O]79
T a mai-a-Rua 1,406
Tamatea 1,533
Nga Taura Her (136
T a mankkaurau 445
Te Upoko O Te lka 637
Te Waipounamu 336
Wairarapa 3,367
Wairoa 7,848
Te Whanganda-Or ot @ 3,079
Otautahi 102
Grand Totals 31,441

34NKII registered members as at 13 December 2018
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Chapter FouMinistry of Educatio2017- 2019

In December2017, with the change of Governmenta Labour Partyed coalition agreement the
Minister of Education, Hon Chris Hipkissbmitteda paper toCabinet TheEducation Work Programme
(EWP(Appendix 2). In Felruary 2018, Cabinet agreed tdMinister Hipkins Education Portfolio Work
Programme, which includes:

1 Develop a futurdocused Education Workforce Strategy

T Long term supply soluteisons for Maori | anguage

T I'ntegration of the Maor. |l anguage and cul tul
across the whole education system

1 Establishing the Education Advisory Service & the College for Educational Leadership

9 Establish Joint Taskforce to reduce #mount of compliancdocused paper work

Education Conversation Ko r er o Mat aur anga

In May 2018, around 1,400 people got together in Christchurch and Auckland to lay the foundation for

the future of learning in Aotearoa New Zealand. The two events brought together participants from all
walks of life: students, parents, teachers, acaderaitd employers, etc. Special emphasis was placed

on inviting people and communities whose voices are notalwayshedrd or i , Paci fi c peo
and young people, and people with disabilities and learning support needs, and groups like junior
teaches in small rural schools, young people on probation and small employers. Thesridvas two

of the most inclusive and diverse education events ever held in New Zealand.

The conversations focused on the future. Participants spent most of the firséaiayng from speakers

and from each other. This was designed to uncover new insights about what the future might look like
and what opportunities it could provid€articipantsalso identified some of the values they believed
should be woven through futerlearning.

On the second day, participants explored the connection between the possibilities they uncovered on
Day 1 and some of the values they related to most. This produced hundreds of principles and ideas that
could become the foundation for the futerof education and learning in New Zealand.

Participants found looking 30 years ahead a challenging and rewarding experlémcearticipants

were a very diverse group, coming to the conversation from many different places. Yet, together they
ensured thedialogue was authentic, inclusive and valuable. Together, they created a place to explore
frustrations, as well as hopes and dreams.

Overall some major themes that emerged across the conversattbas were initiated byquestions
were:

the qualities of resilience, wetbundness and confidence;
a connection with community and ability to be a good citizen;
home environment/poverty;

9 free education;

1 the ability to interpret information, effectively communicate and problem solve;
T equity;

{ Te Reo;

9 Maori history;

1

1

1
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teaching qualitystatus and workforce issues;
progress rather than standardisation;

NCEA / less assessment;

funding;

class sizes;

Learning Support (was known as Special Educatoial);
diversity;

aAYAAldNE QA PBréydaOhel A 2y 2 2 NJ

There are numerous projects supporting tBgucation Work Programmaevhich includes four reviews,
seven key initiatives and eight meditterm strategiesSome key projectsurrently being designed and
consulted orare:

f

an2NA 9 Rd&iuA@rym st r at eegucatioh,omhichiMamirides t he |
Education Strategy and MaoMa o rLia negduuacgaet iionn Badaun
heldacross Aotearoa New Zealand. Inthe@ he of Ngat.i Kahungunu, fo
WaipawaWairoa, Hastings and Masterton;

Education Workfoce Strategy to 2032 ¢ strategyfor developing a comprehensive Education
Workforce Strategy in partnership with the sector, which will encompass early learning, primary
and secondary education and learnisgu pp or t , i -medilmoand Endisimedium
settings.

Tomorrows Schools revie *® - As part of the nationalEducation Conversatiok/6 r er o

Mat auranga, the Gover nment-thiegsame gven tetheirefogns T o mo r
that dramaticallychanged the governance, management and administration of our schools

nearly 30 years agdifter more than 200 meetings with people interested in education, the
Independent Taskforce reported its findings to the Minister of Education in November 2018.
Theirr epor t : OQur Schooling Futures, Stronger To
been released for public consultation.

Early Learning Strategic PlaA Ministerial Advisory Group and a larger Reference Group that
includes sector stakeholders diacademic experts have been working together to develop the
draft plan, supported by the Ministry of Educatidrhis work has also drawn on the Education
Summit events and the broader Education Conversation, as well as a short early learning survey

35 Education Workforce Strategy consultatibmeline. Retrieved from
https://conversation.education.govt.nz/conversations/educatiamrkforce-strateqy/

3¢ The Independent Task Force review of Tomos@&ehools. Retrieved from
https://conversation.education.govt.nz/conversations/tomorrowgshoolsreview/
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that closed in July. He taonga te tamaiti, the draft strategic plan for early learning, is now open
for consultation until 15 March 2029

1 Reform of Vocational Educatidf— The Government aims to create strong, unified vocation
education systems that is sustable and fit for the future of work, delivering what learners,
employers and communities need to be successful.

1 Fees Free Tertiary Education and Trainifithe Fees Free tertiary education and training policy
was implemented on 1 January 2018. Studebte gi nni ng study at a un
institute of technology, polytechnic, or private training establishment, can now get their first
year of fulitime study feedree, or an equivalent amount of patime study feesfree. New
apprentices and their eployers can have their gjob training costs covered for their first two
years.

I wi a n Bducstmri&elationshipgIMER)

The IMER investment framewonksedhistorically forthe procurement of iwiserviceshas moved to a

new approach, which devolves funding to MOE regional offices for allocation through a regional process
thati ncl udes i wi and hapao.

The investment framewd has been renamed Toikuranui areflects the new intent of the fund. The
namemeas ‘' Learning excellence: Creating tthher iovpep or t
The Toikuranui Investment Framework realigns the investment objedinagsupporst he Mi ni st r )
policy documents; & Hikitig Tau Mai Te ReoaMlh a k ap G maatkio avh aladyT au A

T partnering wi t h I wi , Hapu and Mécisions and r gan i
planningt hat enabl e Maori |l earners to succeed as
T partnering with | wi, Hapuo and Maori organi s
sucessfully realise their identity, language and culture

f Making investments that align with i wi, hapa
shared education outcomes

T I'ncreasing iwi, hapdo and Maor.i organiMaarion
potential

1 Providing a pathway forward that will deliver a better future.

The investment framework recognises that | wi Ha
of readiness to deliver educational identity, language and cultural opportunities. Some have fully
developed education strategies, implementation plames strategies, work programmes and resources

37 Early Learning Strategic Plan consultation process and dates nationwide. Retrieved from
https://conversation.education.govt.nz/converSans/early-learningstrategicplan/haveyour-saytoday/

38 Updates on the Reform of Vocational Education. Retrieved from
https://conversation.education.govt.nz/conversations/reforai-vocationaleducation/updateson-the-reform-
of-vocationaleducation/
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(peopleffinancial), while othersnay need supporto develop education strategies, reo strategies and
programmes

Funding objectives sought through investmwitnt ffor
the Ministry would supporMa or i | earners to succeed as Maori by
T making investments that align with | wi, Hapt

shared education outcomes

embedding identity, language and culture in local curricula

working with others to determine successful learning and education pathways

excelling and successfully realising their cultural distinctiveness and potential

successfully participating in and contributir

Gaining the universal skills and knowledgeeded to successfully participate and contribute to

Aotearoa New Zealand and the world.

T Supporting the ongoing devel opment and adva
education

= =4 —a —a A

These funding objectives will provide a reference point when the Ministra nd | wi Hapd
Organisations work in partnership to-construct a shared set of regional priorities.
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Chapter Five: Data Analysis and Findings

This chapter contains MOE data that has been preseiriegraphs, tables and narrative. The data
analysis and findings that are listed at the end of each data fmtexample, Iwi Affiliations data set

have been sourced from the MO#&hd other education bodiest hr ough the Hawke
Ako/Communitie®f Learning lead and data analyst located in the Ahuriri Napier office.

S

The ‘data gatherers have made every attempt to
how it impacts on or influences (.negatively or p

The MOE data sets f-ANrgaitwi Karhdi nfgapw ,i Nglait mi tKeadh u n ¢
Kahungunu ki Tamakui-a-R u a , and Ngat i-anB basea yprismariyzon tostoficgl and

extended contracts and agreements under the auspiceb®ector Enablement and Support Greup
Strategy and | mplementation (Ilwi and Maor. Educa
to source data associated with Territorial Local Authority (TLA). The TLAs used to encapsulate the rohe

o f NKghaurgunu Taiwhenua are:

Carterton District

Central Hawke’'s Bay (CHB) District
Hastings District

Masterton District

Napier City

South Wairarapa District

Tararua District

Wairoa District

= =4 4 -4 -4 a8 -2 -9

Where Ngat. Kahungunu data i s vnaote ds pdeadiaf ifcoal IMa o:
living in the 8 TLAs mentioned aboViéere are 188 schools and kura within the rohe boundaries.

I n 2019, MOE wi I | be working closely with Nga
Governance Entities to etesigna new nteractive webb ased product to produce
education profiles. The MOE will work directly

for this to occur.
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Early Learningducation

It is the role of the Ministry to oversee and gt early learning services, as theppower young

children to becomeompetent and confident learners and communicatorsaltiey in mind, body and
spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to
sodety®.

Unlike schooling, it is not compulsory in New Zealand for children to receive early learning education
and care. As a result, the Ministry does not administer the sector in the same way it does sthisols.
means all early learning servipeoviders operate independently of the Ministry, either as commercial
businesses or as one of various types ofaotprofit organisations.

There are different types of early learning services operating in New Zealand. Their differences range
from the environment in which children learn, to the languages and philosophies that guide that
learning.

The Ministry works to make early learniagc cessi bl e t o al | NewltsZeal and f
primary mechanism for achieving this is through subsididingector, to the point of making 20
hours of early learning a week free for all children aged three and over.

While services operate independently of the Ministry, the Government requires they meet certain
standards that ensure the education, care, lieacomfort and safety of the children attendinigis

the role of the Ministry to regulate the sector and ensure it meets these standards. It does this
through licensing all services before they are eligible to receive funding, and monitoring them to
ensure those standards are maintained.

There is an overarching national curricular framework prescribed by the Minister of Education that all
services are required to implemetfio wever , each service is able to
and in a maner that is consistent with the values, language or approach to early learning particular to
that service type.

Research, including studies from New Zealand, shows that children that participate in quality Early
Childhood Education (ECE) have better etiooal outcomes in later yearsCE can positively impact
literacy, numeracy, and problesplving skills well into the teenage years. ECE also encourages the
development of cognitive and attitudinal competencies, and leads to higher levels of achievanaent
better social outcomé$. This is especially apparent for our most vulnerable children, and is why the
Government resources up to 20 hours of free ECE to every child in New Zealand from the &gies of 3
regardless of family income, immigration statusaoly other reasoft.

®Te Whariki: Early Childhood Curriculum (Ministry of
http://www.education.govt.nz/earlychildhood/teachingand-learning/te-whariki/

40 https://www.educationcounts.govt.nz/knowour-region/region/eceprior-participation ?district=&region=6

41 https://www.education.govt.nz/earhchildhood/fundingand-data/20-hours-ecefor-ecesservices/
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Prior participation in ECE

9/ 9 LINA2NJ LI NGAOALI GAZ2Y F2NJ b3aAni.
that started school between April 2017 and March 2018

All Ngati Kahungu Bl student s

(7]
m

Ngat.i Kahungunu affiliat g cL¥ele nt s | iving within

I

Ngat.i Kahungunu affiliate YW out si de

Femal e Ngat.i Kahung LWBat ed student's

Mal e Ngati Kahungu Y88 udent s

95 95.5 96 96.5 97 97.5 98

Analysis Finding

T 1,303 Ngati Kahungunu affiliated children st e

T 96. 8% of Ngat. Kahungunu affiliated st@amrtingl dr en
school.

T Ngat. Kahungunu children |l iving outside the 1

learning than children living within the rohe. Males were slightly more likely to have attended
ECE than females.

1 There is no information abouhe quality, frequency or hours of attendance in early childhood
education prior to starting school. This is due to the way the information is collected (a small
survey completed by all schools and kura when enrolling a child for the first time).
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Number of school |l earners that identi-R207.as Maori

Territorial Authority

Carterton District 176 164 182 193 185
CentralHawke's Bay District | 762 776 833 874 883
Hastings District 5,064 5,170 5,332 5,554 5,728
Masterton District 1,369 1,438 1,505 1,524 1,570
Napier City 3,664 3,745 3,831 3,983 4,079
South Wairarapa District 409 441 400 407 405
Tararua District 970 972 1,048 1,095 1,102
Wairoa District 1,217 1,187 1,202 1,204 1,280
Rohe Total 13,631 13,893 14,333 14,834 15,232
bdzYoSNJ 2F aOKz22f addzRSyda GKFdG AR
FYR 1dzN} GAOGKAY GKS b3anidA-207Kdzy 3 d
15,500
15,000
14,500
14,000
13,500
13,000
12,500
2013 2014 2015 2016 2017
t SNOSy Gl 3S 2F a0Kz22f aiddzRSyda GKI
Authority (2017)
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90%
80%
70%
60%
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40%
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10%

0%
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Hawke's
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Analysis Finding

T Numbers of Maor i |l earners in rohe are increas:t
1 AcrosgheroheofNg at i K a3ii%uaf ajl uenaur n e rod. Thisisan ildi@ase from 34%
in 2013.

T The Wairoa District has the | argest Maori p o ¥
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lwi affiliations
Learnes in New Zealand withNg a t i Kahungunu i wi affiliation (20

bandA YIFKdzy3dzydz F FTFAELALF GA2Y

AffiliatedtoNg a t i Kahungunu 22,153
Ngat. Ka h u n lyingwithinghe folel i at e 8,769
1 4,381 (50%) female
1 4,388 (50%) male
T 830 (9. 5%) amedivrschdéolsg Maor i

N g &ahungunu affiliateliving outside the rohe 13,384
1 6,602 (49%) female
1 6,782 (51%) male
T 1,342 (10%) -mediummschbolsng Maor i

Maor i l earners living within the 15,396
affiliation

T 1,461 (9. 5%) -madiumsmols ng Maor i

Note" Ngat i Kahungunu" thafollowing StatsdN& ivitclassifications | at es t o

0701 Rongomai wahine (Te Mahi a)

0702 Ngati Kahungunu Kki Te Wairoa

0703 Ngat. Kahungunu Kki Her et aunga

0704 Ngati Kahungunu ki Wairarapa

0705Ngati Kahungunu, region unspecified

0707 Ngat. KahungaOmotu ki Te Whanganui

0708 Ngat. Kahungunu ki Tamatea

0709 Ngati Kahungunu ki Tamakinui a Rua

0710 Ngati Pahauwer a

0711 Ngati Rakaipaaka

0712 Ngat. Hi neur u

0713 Maungaharuru Tangita

0714 Raon gTia ndankei nui a Rua

0715 Ngat. Ruapani ki Wai karemoana

0716 Te Hika o Papauma

Analysis Finding
91 Across the countryapproximately9%of learnes  t h a't affiliated to an
Kahungunu.
1 Withint he Ngati Ka&RofMgaomninelraslae r e Nagadlftiated Kahungun
T 40% of all Ngat i Kahungunu affiliated | earnei
l'ive outside the rohe. This means that Ngat.i
which are instigated fromwiti n t he r ohe, i mpact on | ess t he

learner population.
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Attendance

“Regul ar attendance” (in educational terms) is
the school year.n practical terms it means that thgoung personcan misaup to 1 week of school per

term or 4 weeks per yeand still be considered to be attending school regulaflye MOE goal it

have70% oflearnersattending regularly (missing less than 4 weeks a)year

TheMOEuses two different key masures of attendance:
1 The percentage of hatfays attended by a student. A haldy is two hours of class time within
a calendar day. A student is considered to be attending regularly if they were present at school
for more than 90% of all hatfays in Tem 2. Note that this 90% measure is heuristic; it does not
mean that the Ministry considers 90% attendance to be enough. However, some non
attendance is expected, especially due to illness.

1 The percentage of class time missed by a group of students.sThigher broken down into
justified and unjustified absence, and individual reasons for absence within these categories.
This measure better accounts for specific types of absences that may not make updayhalf
but still amount to a significant amount missed class time over the course of the term.

The data inthe table belowshowsd e ndance rleathessvi t fr nMabei Ngat i Ka h
by TerritorialAuthority (TA), as at Term 2, 20TThis data represents approximately 80%6cifiools/kura
in the rohe.

Total
Territorial 0- 70- 80 Attending | a n 2 NJ O- 70- | 80- | Attending
Authority 70% | 80% | 90% | Regularly | learners | 70% | 80% | 90% | Regularly
Carterton
District 2 5 32 55 94 2% | 5% | 34% | 59%
Central
Hawke's Bay
District 65 79 239 | 429 812 8% | 10% | 29% | 53%
Hastings
District 611 658 1,487 | 2,416 5172 12% | 13% | 29% | 47%
Masterton
District 134 | 158 |[396 | 787 1,475 9% | 11% | 27% | 53%
Napier City 342 | 378 |920 | 1,807 3,447 10% | 11% | 27% | 52%
South
Wairarapa
District 37 40 122 | 204 403 9% | 10% | 30% | 51%
Tararua
District 69 79 216 | 339 703 10% | 11% | 31% | 48%
Wairoa District| 102 | 106 | 202 | 329 739 14% | 14% | 27% | 45%
Rohe total 1,362 | 1,503 | 3,614 | 6,366 12,845 | 11% | 12% | 28% | 50%
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G 0SYRIYyOS NIXGSa F2N) an2NR addzRRSyidasz
that attend school regularly, by Territorial Authority (Term 2, 2017)

100%
90%
80%
70%
60%
50%
40%

m0-70% m70-80% m80-90% m Attending Regularly
30%
20%

520 51% 48% 5%
27%
27% 30% 31%
10%

coemn El ea B2 Ea Ea Kl B3
.

Carterton Central Hastings Masterton Napier City South Tararua  Wairoa Rohe total
District  Hawke's  District District Wairarapa District District
Bay District District

53%

27%

Note:
1 The Attendance tabland the graph show the same datit has just been presented differently.
1 The attendance survey that is used to gather attendance rates from schools is not compulsory.
So the data represented is for approximately
1 The MOE do not have retiime attendance data. Redime data is held by schools.

Analysis Findings

T Only 50% of Maori children attended school regularly g &t i Kahungul845 Ther ¢
M &ori learners included in the data, and 6,4¥Pa o r i sleachnissed at least one week
schoolin term 2. One weeknissed in a school equates 30 hours oflearning time missefly a
| earner. When you take into account that over
of school in the term, it adds up to more than 40,000 weeks bfe® | mi ssed by Mao
in the Ngati Kahungunu rohe in 2017.

1 Wairoahas thelowestrate of regular attendance out of all the TLA®nly 45% oflearners
attend school or kura regularly. @arton had the highest rate of regular attendance, wit%

T 1362Maor i laterdedrsahaolor kuress than 70% of thierm. Wairoa had the highest
proportion of learners missing more than 3 weeks of schatdl4% (102earners). Hastings had
the second highest proportion (12%) of learners with less ti@# @ttendance.

1 When looking at trend dat&2017 had the lowest attendanagte recorded in the previous
years59% ofMa o r i  sattendgceregularlyn 2015,so0attendance droppe®%oin 2 years
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Transience

Transience is dafed as the number of stients- excluding International Fee paying students aldilt
students (older than 19) who changed school twice or more during the period of Match to
1stNovember in any given year.

The graph below shows thate of transientM a olearners (per 1,00 enrolled student}in the eight
TLA that make up Ngat. Kahungunu rohe.

Transient student rate (per 1,000) by Territorial Authority (2017)

45.0
40.0
%) 39.7
S 35.0
o 35.3
2 30.0
(72}
8 25.0 :
e .
= 20.0 : e
]
o
@ 15.0 .
=
10.
0.0 11.2
5.0
0.0
Central Hastings Masterton Napier City South Tararua  Wairoa Rohe NZ average
Hawke's  District District Wairarapa District District  average
Bay District District
Numberoft r ansi ent Maor i |l earners that attended scho

territorial authority (2012-2017)

Territorial Authority 2015 2016

Central Hawke's Bay District | 24 25 29 27 27 24
Hastings District 128 121 114 119 130 132
Masterton District 19 21 21 23 34 39
Napier City 60 99 76 85 90 73
South Wairarapa District 11 12 14 11 2 3
Tararua District 30 27 30 27 49 43
Wairoa District 37 40 22 27 40 45
¢20Ff b3IndGA Y|309 345 306 319 372 359

Why is reducing transience important?

Students need stability in their schooling in order to experience continuity, belonging and support so
that they stay interested and engaged in learning. All schools face the constant challenge of ensuring
that students feel they belong and are encouradedarticipate at school. When students arrive at a
school partway through a term or school year, having been at another school with different routines,
this challenge may become greater.
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Students have better outcomes if they do not move school regul@hgre is good evidence that student
transience has a negative impact on student outcomes, both in New Zealand and overseas. Research
suggests that students who move home or school frequently are more likely to underachieve in formal

education when compad with students that have a more stable school life. A recent study found that
school movement had an even stronger effect on educational success than residential movement.

There is also evidence that transience can have negative effects on studenidaghand on short
term social and health experiences. Students need stability in their schooling in order to experience
continuity, belonging and support so that they stay interested and engaged in learning.

Analysis / Findings
I The transience rate foMa o r i students within the Ngat.
average for Maor. l earner s.
I Tararua and Wairoa Districts have the highest proportion of transient learners.
9 Hastings District has the highest number of transients but a slightly lower propdttan the
rohe average.

T Research shows that Maor.i students typically

ethnic group4.

42 https:/lwww.educationcounts.govt.nz/statistics/indicators/main/studesngagemeniparticipation/transient
students

40



w9t hwe¢ hb a'"hwL 95/ !1@GUNOD Lb bD'"¢L Y!

Standdowns, Suspensions, Exclusions and Expulsions

Schools must effectively involve students in learning to en®gdecational success. Staddwns,
suspensions and exclusions help provide indications of where engagement in productive learning may

be absent and behavioural issues may be present. Sdamchs, suspensions and exclusions are not
measures of studentbehaviur but measures of a school’s reacti
choose to suspend fpanotherschoolmay not.

Standdown meansthe formal removal of a student from school for a specified period. Stlowahs of
a particular student can total noone than 5 school days in a term or 10 school days in a year.

Suspension meanthe formal removal of a student from school until the board of trustees decides the
outcome at a suspension meetinthe board of trustees of a school is required to hold a megetf the
board, within 7 school days after the suspension, to decide the outcome of a suspédraiioming a
suspension, the board may decide to:

Lift the suspension without conditions;

Lift the suspension with reasonable conditions;

Extend the suspeiisn with reasonable conditions for a reasonable period;
Exclude or expel the student.

PRk

Exclusion meanthe formal removal of a student aged under 16 from the school and the requirement
that the student enrol elsewhere.

Expulsion meanthe formal removal ba student aged 16 or over from the school. If the student wishes
to continue schooling, he or she may enrol elsewhEpselusions and expulsions are for the most serious
cases only.

Notes:

1 Exclusions and expulsions are subsets of suspensions and slooblel added to suspensions.

1 International fee paying students, adult students (age 19+), and private students are excluded
from the data.

I For Stanedowns and Suspensions, learners are still enrolled in school.

9 Suspension is much more serious for a learner as this can lead to a learner being excluded or
expelled from school.

1 Exclusionis extreme and has significant impact on learners. Exclusion means the learner is
unable to return to school, anditcanbediifit t f or t he | earner and t he
to find another school because schools do not have to take excluded learners under current
legislation. The excluded learner could be-oésschool for weeks, months, or sometimes years.
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kura | ocated within the 8 territorial aRMoritie
SSEE type 2012 2013 | 2014 2015 2016 2017
Standdowns 630 557 524 469 523 552
Suspensions 146 136 107 73 137 139
Exclusions 54 52 45 32 52 42
Expulsions 2 6 3 5 5 8
StandR2 gyasx &dzallSyairzyasx SEOf dzaAizy.
aidzRSyida FTNRY a0Kz22fa AYy-20KS b3anl
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{dzallSyaAirzya (GKIFIG SR (2 SEOfdaAaAz2yY
A0K22ta FyYR 1dN} AGKAY GKS banda
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Analysis / Findings

1 Standdowns were declining until 2015. However, numbers have been increasing since then.

1 The most commonreasonsf8tandd owns and Suspensions were *‘ C
and ‘Physical assault on other students’

T The most common reasons that |l ed to exclusi or
‘“Continual disobedience’ and ‘Physical assaul

9 Drugsis also a common reason for being stedalvn, suspended or excluded.

43



w9t hwt

hb a'

Sdool Leaver éhievement

Number

delrnelBhaiotr h i

n the

h wtl

95! / IGUNHDb Lb

bD'

¢ L

N g athat finishedlsacandary schooloravhaeskura
with below NCEA Level 1 qualifications, by Territoridhéwty.

Territorial Authority 2012 2013 2014 2015 2016 2017
Central Hawke's Bay District 6 9 6 5 15 13
Hastings District 86 76 50 51 38 78
Masterton District 22 21 16 15 16 33
Napier City 59 49 44 48 45 43
South Wairarapa District 3 3 2 6 3 1
Tararua District 16 12 15 8 7 15
Wairoa District 28 16 18 18 27 21
TA Total 220 186 151 151 151 204
Percentage of total school leavers | 24% 20% 18% 16% 15% 17%
Highest qualificatiom t t ai ned by Ngat: Kahungunu af fi
| A3KSad ljdzr t AFAOFGARZ2Y FTOGOGFAYSR o8

100%
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0%

12.2%

17.7%

Female

leavers (2017)

13.5%

21.9%

Male
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Ngat i Kahungunu affiliated school | eavers who h:
school during 2017. (Outof 1,3RBg a t i Kahungunu affiliated school

bIndA YIKdzy3dzydz  FFAEAIFIGSR aoOK22f
NCEA Level 2 (2017)

Al'l Ngati Kahungunu By ol | eavers
Ngat. KahL:hr;rgorl]Jenu affiliaing
Ngat.i Kahungunu affiliateavers i ving «

the rohe
Femal e Ngat.i Kahungunaver
Mal e Ngat.i Kahungunued school |l eavers

61% 62% 63% 64% 65% 66% 67% 68% 69% 70% 71%

Ngat.i K a h u n g8yeanoldavhofhadlattamed @tdeast NCEA LevehZhe day of their 18
birthday during2017. (Outofl, 418Ngat i Kahun d8yeavnoldaf f i | i at ed

bandA YIKdzy3dzydz F FFAEAIFIGSR my &SI
NCEA Level 2 (2017)

Al Ngat.i Kahungun X year ol ds

Ngat.i Kahunroghéjnu affiliat wi t
Ngat.i Kahijhgr%hl;nu affiliaar ol ds |l iving of
Femal e Ngat.i Kahunguolds
Mal e Ngat. Kahungunated 18 year ol ds

72% 73% 73% 74% 74% 75% 75% 76% 76% 77% 77%
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Percentageo f Mizgaones wi t hi n t he Ng a tthat fil{sheld satandary ischaolooh e
wharekurabefore their 17" birthday, by Territorial Autbrity.

school

Maor i

of

%

t SNOSyGlr3S 2F an2NA a0Kz22f Sl @SN
leaving school before their 17th birthday

35%

25%

20%

15%

10%

5%

0%
2012 2013 2014 2015 2016 2017
Year left school

Analysis / Findings

1
1

f

I n 2017, in the rohe of Ngati Kahungunu, 204
Between 2012 and 2@] the proportiono f Ma o r i students | eaving sc
no qualifications decreased, but increased again in 2017.

The *‘school |l eaver’” and ' 18 year ol d’ data se

schoolleaver set looks at the highest qualification attained on the day that a student finishes
school (regardless of whether they are aged 15 or 21). The 18 year old set looks at the highest
gualification at t dibirnthelal (regardlesshofehetrset thiey ara dtill &8 1 8
school, have left school or are in tertiary study). Given that a higher proportion of 18 year olds
have attained NCEA Level 2 than school | eaverl
students are leaving school beforeetlage of 18, and gaining their NCEA qualifications in the

tertiary setting, rather than at school.

The previous Government had set a Better Public Service target of 85% of 18 year olds with
NCEA Level 2 by 2017; however the current Government is no lpogeuing these targets.

With 75% of Ngati Kahungunu affiliated 18 yee
the previous target.

More than a quarter of Maori l earners within
their 17" birthday (whichis normally the year that students complete their NCEA Level 2
qualifications). One way to increase the numb

would be to increase the number staying at school until at least age 17.
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an2NA YSRMBIAS AT KBn G A Y| Kdzy 3 dzy dz

Maori medium education differs fnddrivenlEcgnmungids me di
and whanau. Ewiudhd ndrgmedavie n i gat es the enpgaa,gement
communities and iwi, and the prominencelMfa o r i | anguage and culture, ai

Maomedi um education contributes to valwuable educ
attainment, Maor i | anguage acquisition and prof
M a ii-medium education makes a significant contribution to semittural outcomes. The MOE

currently does not have a method for measuring these outcomes or evaluating their impact on the
overall achievement of Maori students.

There are five interconnected ahacteristic§ seen in highg u a | i t-medidrasettings:
1 Visionary leadership

T Stronmu wha

1 Community and iwi engagement

1 Quality and effective teaching, good governance

1 High academic standards and expectations.
Hi gh quadmeéedium setiiriig® place e nt r al value on |l anguage (t
knowl edge (tikanga Maori). The central val ue pl q

highg u a | i t-medirdafom Englisimedium settings.

I't i s possi bl e t hameditmdunngsedondarnschoa yearsucan havé a negative |
i mpact on achievement of NCEA L-eedrrh un@l yearNl3dor i | e
better than Maomedumetgeami®&r s i n Engl i sh

Lear ner smedium sdtangs rhave the dpih e s t rates of participatior
language in NCEA.

In Appendix 3, the roll data (as at 1 July 2017) excludes international learners, learners in Alternative
education, and learners involved in the secondary tertiary programme. Schibblatdeast one learner
enr ol | edneidn uMa erdiucati on ( Maor. Language | mmer si (

There are two |l evels of funding provided by the
operational grantMa o r i gk Braggamrae Resourcirgand changes slightly every year:

a roriimmersion-curri culum taug-Bt in Maor. (Levels 1
Level 1-81-100% of the time: for more than 20 and up to 25 hours of the week.
Level 2-51-80% of the time: for more than 12.5 and up20 hours per week.

¢S wS2-LemaMA ng TleveR&m): Maor i
Level 3-31-50% of the total time: for more than 7.5 and up to 12.5 hours per week.
Level 4a-12-30% of the total time: for more than 3 and up to 7.5 hours per week (more than
70% nstruction is in English).
Level 4b-at least 3 hours per week.

43 MOE report prepared for internal Ministty s e o n |-rgediumMEEIUzation. Characteristics of successful
provision (2016).
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Analysis / Findings

9 15 schools and kura offéda o-mediumintheroheo f Ng at i Kahungunu.

1 Of thetotal roll (2,503) &out 1,293 learners (52%) are enrolled iraMd r i Language I m
levelsl-2 as at July 2017

1 476 learners (19%) enrolled indvb r i Language3% mmersion | evels

1 29% are doing English mediumit hese 15 s c honetivnedudation of f er Mé

T Of t he s chool-meditntaadtbglisimedumpatiaayss, at least 50% of learners
that attend these schools are recorded adedstMa o r i Languages | mmer si on

1 Inthe schooland kurawh er e t her e’ s nagliskknineod i cuem baemddiefano rE
51% oflearnersare engaged in 8 a o-mediumpathway.

T Schools choose to access ‘' Maori Language Prog
by the school community and learners and the capacity and capability of teachers/kaiako to
deliver a Maor. |l anguage programme or te reo
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Caacity in education relates to the number of students a school or kura is able to accommigiie.
considers that 80% capacityaptimal/ ideal.

Caacity takes into account:

M the school roll
the age ofiearners

1
1 the numberof teaching spaces available,cn
1

t he

educationcompared to Bglish medium education)

Medium ieducation level (there ishagher teachesstudent ratio for Ma o-madium

¢L Y

The following table shows the *‘ per-anedutadgoatiorof ut i
withinthe Ngati Kahungunu rohe, as at July 2017. Util
to the maximum capacity of the school or kura.
Note: Data has been masked for privacy reasons.
Schools/Kura District Utilisation
School A Hastings 92%
School B Napier 103%
School C Wairoa 60%
School D Hastings 57%
School E Wairoa 2%
School F CHB 84%
School G Hastings 108%
School H Wairoa 249%
School | CHB 62%
School J Tararua 85%
School K Napier 76%
School L Hastings
School M Wairarapa 57%
School N Wairoa 71%
School O Wairoa 104%
Analysis / Findings
1 There arel5 schoolsandkurde | i veri ng Maor i medi um educatio
rohe.
1 Only three schools are at optimal capacity.
1 There aresixschools and kurthat are below optimal capacity.
1 There aresixschools and kura that are above optimal capacity.
T InMaor i medi um, m o a&rd getsng foll@rcate full amdneedddditional space.
1 Rural schools have more capacity to increase rolls thamusbhools.
1 The education system igactive to roll growth not proactive i.e. schools have to wait until the
roll has reached its full capacity before a school or kura can apply for roll growth classrooms.
T There is no growt h nsetdriautne geyd uocra tpiloann ifno rH aMakoer’i
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School Governance / BOT representation

Schools and kura agoverned by théBoard of Trustees (BOBRd managed by the principal and staff.
Trustees are electeldy the parent community, staff members and, in the case of schoolsleathers
above Year 9, thiearness. The principal is also a member of the board.

Excerpts from the Education Act 1989:
/[ dzft GdzZNF f RAGSNEAGEY ¢NBIFSIeNBF* R ANN yIAS GA1F Y3

1 A board must take all reasonable steps to ensure that the policies and practices for its school
NEFtSOG bSs »%SItlyRQa Odz GdzZNy £ RAGSNEAGE |y

1 In performing its functions and exercising its powers,athonust take all reasonable steps
to act in a manner that is consistent with the principles of the Treaty of Waitangi.

1 Without limiting subclauses (1) and ()of the Act, Section 16a board must take all
reasonable steps to provide instruction intil I+ an2NA 6an2NRA Odzt ( dzNJ
O0GKS an2NR f-timgBanesWhdse parms) adk daf itt

All of New Zealand's state and stdtdgegrated schools have a board of trustees. The board of
trustees is the Crown entity responsible foe tovernance of a school or kura and employs a
principal/headmaster who manages the school and its staff.

The board is the employer of all staff in the school, and is responsible for:
¢ aStidAy3a GKS a0OKz22fQad &aGNI GSIA0O RamBOGA2Y Ay
1 ensuring that its school provides a safe environment and quality education fotesliisis,
and
1 overseeing the management of personnel, curriculum, propergndmand administration.

The following table shows the numbef Board of Trustee memberby ethnicity,as at ¥ December,
2017.This é&itai ncl udes al | school s/ kura in the 8 ter
Kahungunu rohe.

44 Education Act 198%ection 16Cul t ur al diversity, Treaty of Wait
M a o. Ratrieved fronhttp://www.legislation.govt.nz/act/public/1989/0080/latest/DLM7270464.html
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Trustee European / Not

Position Trustee Type Asian |t n1 SKn|lan 2 N| Stated | Pasifika
Ministerial Appointed

Commissionerl Member 2 2

Chairperson | Parent Rep. 2 110 41 5 4
Caoopted Member 5
Proprietors Rep. 5 1

Member Ministerial Appointed
Member 1
Principal 124 29 25
Staff Rep. 131 22 6 1
LearnemRep. 3 19 13
Parent Rep. 2 487 178 27 11
Caoopted Member 1 36 26 1 3
Proprietors Rep. 2 62 6 10 2
Other/Not Specified 1

Grand Total 10 981 318 76 21

Analysis / Findings
T Asatl Dec 2017, there were 318 2BHPT me mber s

f

(16%)M aori principals it h e
36% ofalllearnersi n Ngat i
the rohe of Ngat.i
principalship positions.

Numbers from Kkur a
Maor i

Ngat.

Sstream schowlh, ithe gec e nt ag e

Kahungunu,

kaupapa
of

likely to be less than the rohe average of 23%.
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Number of Maor. principals and teachers in Hawke
Principal- = Principal- Teacher-
Territorial Principal | Deputy Assistant Teacher  Teacher | RT Maori
Authority (S01) (S03) (S06) (S12) RTLB (S23 (S19)
Central Hawke's
Bay District 4 1 21 2
Hastings District | 11 6 2 163 2 2
Napier City 5 5 107 2
Wairoa District | 5 1 55 1
GrandTotal 25 13 2 346 4 5
Percentage of all principals and teachers in Ha\
14" February, 2018).
Principal-  Principal- Teacher
Principal  Deputy Assistant Teacher  Teacher RT Maori
(S01) (S03) (S06) (S12) RTLES23) (S19)
Central Hawke's
Bay District 22% 25% 0% 13% 100%
Hastings District | 21% 19% 11% 14% 8% 100%
Napier City 16% 17% 0% 13% 14%
Wairoa District | 38% 25% 49% 100%
Grand Total 22% 19% 5% 15% 11% 100%
Analysis / Findings
T There are 25 Maok Ray. dhisirepredenisa22% of themprincipal cohort.
T Only 15% of teachers in Hawke’'s Bay identify

1 36%ofalllearnersi n Ngat i akKah adha percentage of teachers and principals
in the regionis much lower than the students they are teaching.
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NZQA Ahievement
NZQA achievement for schools and kura within th
Kahungunu rohe, for Maor.i Per for mi ng subBjectaseas Re o |
(2017).
Total learners that
NZQA standard; Not were assessed in the
Subject area achieved  Achieved Excellence standard
M &ori
Performing Arts| 108 360 141 205 814
ReoM &ori 342 744 559 500 2145
Te Marautanga
0 Aotearoa 77 152 107 49 385
Grand Total 527 1256 807 754 3344
t SNOSy il 3S 2F aGdRSyda aGKFG LI aasSR b
NI &> wS2 an2NR 2NJ ¢S al NIdzil y3al

m % Not achieved m % Achieved m% Merit m % Excellence

100%
90%
80%
70%
60%
50%
40%
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20%
10%

0%

Reo Maori

Maori Performing Arts Te Marautanga o Aotearoa

Analysis / Findings
1 3,344learneis completed credits in Blo r i
Aotearoa
1 84% oflearners passed the standard that they were being assessed for.
1 Over 2000earneis completed credits in Reo Maori, 800 inaMb r i Performing
400 in Te Marautanga o Aotearoa
T 60% of the 180 ear ner s t hat compl eted cwereadwatded i n M
excellence. Also,4d1ear ners compl et ed PeformihlgAds st andar ds
For Raiadhe Mdority of creditsor 1,097 learners were completed in NCEA Level 1
482learners completed an assessmentNMCEA Lev@.
1 Approximately three quarters of thearnels t h a't

Per f, o r Reian gMaAMirausanga o

Ar t

= =

wer e acsiwvasfamald. i n Rec
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Tertiary qualifications from local providers
Numb er defarneld that gained a qualification at a tertiary pider located in one of the 8AK
which make ughe N g &ahungunu roh€2015-2017).

Note: Due to masking of valuggovided by NZQ# the source data, values are approximate only.

Provider Name AONRS) 2016 2017
Carterton
District Taratahi Agricultural Training Centre (Wairarapal <255 <330 <280
Hastings District| Air Hawkes Bay <5 <5 <5
Bay Agricultural Training and Recruitmémhited | 12 <5 0
Future COL <27 <21 <21
Lotus Holistic Centre <14 0 0
Porse Education and Training (NZ) Limited <23 23 20
Success Education and Training <10 <15 <15
Taruna College Trust <5 <5 0
T e narga Whare Tapere O Takitimu <27 <23 <54
Napier City EIT <1415 | <1633 | <1513
G & H Training <75 <51 <89
Trade and Commerce Centre 157 182 <146
Workforce Development Limited <60 <69 <54
Wairoa District | Te Kura Motuhake o Te Ataarangi Incorporated | 0 <31 0
Whakato te Matauranga <55 39 55
Grand Total <2051 |<2350 | <2153

Analysis / Findings
T Each year, around 2000 Maori of any age gr ad:i
in the rohe of Ngati Kahungunu.
1 Two thirdscomplete their qudficationthrough EIT
1 The secad biggest tertiary providenis Taratahi Agculture Training Centrewhich has
approX mat el y 300 @&aéhyeailthay recentiyBeenarsounced that Taratahi has
gone into liquidation.
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CSNIOAFNE FOGdFAYyYSleanesF2NJ b3IndA YI K
Tertiary att ai nmelaarnedtimtrfinisNed schddietKeerh201? gn@dla

Note: Values have been rounded to the nearest 5.

Enrolments

Number of enrol ments with

a tertiary
tertiary qualification NZQF level (final year of school 202016).

NZQF Level Number of enrolments

provider f

Level 13 (Certificate level) 2065
Level 46 (Certificate or Diploma level) 720
Level7{ Bachel or’' s Degree | 1070

bdzYo SNJ 2F GSNIAINEB SyNRfYSy(a

first tertiary qualification NZQF level (final year of school 204.2016)

Qualificationsattained
Number of qualifications
by qualification level (final year of school 2012016).

mLevel 1-3

Level 4-6

mLevel 7+

attained

wi t h

a

F2NJ aiddzR

tertiar

NZQF Level Number of qualifications attained

Level 1(Certificate level) 95
Level ZCertificate level) 420
Level 3 Certificate level) 610
Level 4(Certificate level) 490
Level XDiploma level) 170
Level 6Diploma level) 45
Levell Bachel or’ s Degree | ¢ 260
Level §Bachelor Honours Degree level) 30
Level Master’' s Degree | evg 5

55



w9t hwe¢ hb a'"hwL 95/ !1@GUNOD Lb bD'"¢L Y!

Analysis / Findings
Enrolments:
T Al |l 3,870 Ngati Kahungunu | earners that | ef t
tertiary at some point since they left school.
T 2,065(53%dfNg at i K adhaoliegvems molled in a tertiary qualificatioat NZQAevel

1-3. Al though it is promising that these Ngat:i
with a tertiary provider, these Level3 qualifications could have been completed at secondary
school.

T 19% emolledin Level 46 - certificatesand/or diplomas
28% enrolled in degree levefogrammes.
1 We know that not everyone that enrols in a course will complete it.

E|

Qualfications achieved.

T 2125Ngat i K a h u rsghatrdeft schoel detweenr2012016 have achieveda New
Zealand Qualifications Authority qualification from a tertiary providéor 53% of these
graduates the highest qudfication achieved is ével1-3.

T 33%0f Ngat.i K a h bighgsuqgnaficatloreisalaveides wish 'the majoritybeing level

4.
T 14% have achieved at least a degreelijgation.
T A small number have completed a Master’s degr

that they only left school up to 6 years ago.
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Professional Learning and Development
Schwls, kura andCommuni ti es of Lear ni ng/ Kdéuhded profkdsionalc an a
learning and development (PLD) in any school term.

OncePLour s have been approved and all ocated, sch
Akowork with an MOE accredited PLD provider diadilitator to plan how to tailothe PLD to their
particular need. Tailored PLD could include:

1 aligning a PLD propal to an achievement challenge

1 designing PLD around a robust inquiry about what needs to change gouwssommunity, to
meet your goals and targetsr

1 using the expertise within your community (and identifying any external suppogxpertise
needed) to build capability.

When schools and kura apply for PLDurtntady . c drhpel
panel (made up of schools and sector) review all the journals and approve/reject and allocate hours.
There is no iwi or hapid0 input into this process.

Analysis /Findings
Il I 61SQa . I &2l ANBchools gsking forfP 200 hoilt f@2aycahY Maor i st uden:

T 22 schools and&h u i Ak o/ Co mmu nhave ibees allazdted PLE dours iinreither
culturally responsive pedagoggacher capabilitn T e R eo, or MédReo Matatirbetween
T4 2016and T2 2018

1 PLD in these subject areagdeing delivered byVaikato Unversity, Kia Ata Mai, Auckland
University Services and Otago University.

1 TherearendMMOE accr edi t edPUDgraviderdekaringuraigng im these areas
(pedagogy, orife@ TeRRemMatdiihiNot wi t hst andi ng, there ai
facilitators that have been accredited to deliver PLD. These facilitators are working for
Universities and other PLD providers outside

t[5 !ff20FGA2ya (2 imedidlyS Q& R-nhediud kkd andseHooldd alz- if i
medium luraand schools have beeasking for
1 Leadership and management
Analysis of data
Teaching as inquiry
P agarau
Digital fluency
Te Reo Matatini
Assessment practices
Developing teacher capability

= =4 =48 —a —a 8 9

45 The Professional Learning and Development data set has not been presented due to @frseuyols and
kura. Notwithstanding, the information listed in the Analysis/Findings has been aggregated.
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DigitalTechnology/Hangarau Matihiko (DT/HM)

New digital curriculum content is now available for schools and kura to introduce into their teaching and

| earning programmes. The new content, (Maor i me
Digital Technology etent, is the first revision to The New Zealand Curriculum and Te Marautanga o
Aotearoa since they were published in 2007 and 2008 respectiVély.release of this curriculum

content comes at the end of an 48onth development process between the Ministipdustry and

curriculum expertsA nationwide consultation process enabled teachers, kaiako, schools and kura, and
parents and whanau to give their feedback on the

With digital technologies now accepted as an integral part of our socatyyorkplaces and our homes,
the challenge has been to ensure they also become an integral part of our education sysiemew
curriculum content is not about teachingarnershow to use digital devices, it is about giving them an
understanding of th computer science principles and programmes that drive digital technologies.

The aim is to enablearnersto learn how to design their own digital solutions and become creators of,

not just users of, digital technologieBhe new curriculum content idaut developing digitalkzcapable

thinkers-1 ear ner s equi pped with the skills they’ Il ne
such as: communication, teamwork, and ethical and safety awareness.

The release of this nel®@T and HMturriculum cotent will continue to position New Zealand as a global
leader in education, meeting the needs of a digital and-fested world and making sure our learners
will be jobready when they graduate.

Schools and kurdave beenable to integrate this new conténinto their teaching and learning
programmes from the beginning of the 2018 school year, and they will need to have integrated it from
2020.From 2018&he Ministryhas beerrolling out a comprehensive package of resources and supports
for teachers and kako to build their digital confidence and capability to integrate the new curriculum
content into their teaching and learning programmes.

2 Kl G 5288 ¢KAAa aSly FT2NJ . dzaAaySaasSaz 9)
The worldwide demand for skilled people in an increasingly digital economy far outstrips the skills
supply. New Zealand's technology industry partners tell us there are significant opportunities to
compete in a global marketplac8upporting the workforcef the future astrengthened curriculum

provides an opportunity to:

1 help everylearner develop the skills and capabilities to design and develop new digital
technologies

T inspire students to engage in the muiéiceted world of computer science and becona just
users, but designers and creators of digital technologies.

Businesses, empl oyer s, outihewitheyccanduppod thelgrowtle & skillstamd t h i n
competencieneededby connecting with the young people the localcommunity. Theycan support

local school, kurao r Kahui Ako/ Communi ti es womanidatom uses ng t
technology; andwrkwi t h | oc al s c¢ huicAtd tes adoptka docad curricalumdthatkeasures

that studentshae t he di gi talneetmppbblsitnesst hamplkoyers, i
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What will change in classrooms?

Many teachers, schools, kusan d Kahui Ako are already making dig
teaching programmes. This change ensures that all learners get these experiences, to prepare them to
be workready for a world where digital skills are increasingly valuablenéogconomy and wider

society.

This curriculum will be available for Ebrnersfrom Year 113 (roughly 518 years)Learnershave the
opportunity to specialise fronYear 1113. The MOE isstarting with NCEA Level 1 achievement
standards, whichkvere avalable for usan 2018.In 2019, NCERevels 2 and 3 iMbe made available to
learners.By the end of Year 10, all young people should be digitally capablgle to use and create
digital technologies to solve problems and take advantage of whatever pgttivey choose to follow.

Forlearners who study DT/HNhrough to Year 13he MOEexpect that they will be on the pathway to
specialising—meaning they understand:

T the targeted digital skills needed in the digital technologies industry, and

1 how they carlead our next generation of innovators and trailblazers in the digital world.

Recommended video
Mat akokiri Kahui Ako coll aborating with i wi and

age:https://www.youtube.com/watch?v=oullq0Wdev4

Analysis / Findings
1 A nationwide consultation process informed the development of the DT/HM content.

T Maori l earners in schdwbhmsinfaenced ky DT/dAM. ar e bei ng

T DT/ HM is more than just getting Maor. l earner
understand the computer science and programmes that drive digital technologies.

T Nationally and gl obaorl yMaotrhierleée &r noeprpsord funDT |

position themselves alongside other creators and designers of digital technology.

1 Schools and kura over the next two years will be increasing their knowledge and developing
skillsets in DT/HM to meetthedemanddw&ior i | ear ner s who aspire tc
this industry.
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Chapter SpPotential Area®f-Focus

This chapter andhe potential areasof-focus are judgementsbased ont he secondee’ s ro
Ministry of Educatormand at Ngat. Kahungunu , professiohahezperieqce, r at e C
critical reflection and reasoning.

Theme I¢ Whakavhanaungatanga
Working collaboratively with whnau, hapu and marae to take a vested interest M g akiatiungunu
strategiesand work priorities going forward

A Refresh the Ngat. Kahungunu Education Strate:¢
review of the MOE and NKII relationship highlights a significant amount of collective effort, in
particular; educational andet r eo Maor i resources that wer e
pockets of the Ngati Kahungunu community.

A lnvestigate an ‘i wi education collective’ thi
of Education relationshi'p,ofwitthhe aMi‘nfiisnger so
Programme.

A lnfluence organisations, coll ectives, school ¢
|l earners’” and whanau through their marae and
A SocialiseahthrmrguNguat Culk ur al Standar ds Frame wt¢

Tauwhainga, with schools and centres.

A Work with the Ministry of Educationtoed e s i g n-ma dMaiaw i( Maor i Languag

growth strategy for Ngat.i Kahungunu and Tai wt

A Develop, reitalise and socialise educational and reo resources using interactive-nedia
and other platforms, and improve accessibility to education strategy, plans and resources for
| earner s, whanau, hapio, t he education sector

Theme 2C Learner outcomes
Having higher aspirations fdd a o learners— keeping them in education, gaining qualificaticarsd
being lifelong learners

A Reduce transience for Maori |l earners by infl
and providestai | ity for whanau members wanting to
project).

A Codesign with the Ministry of Education, i wi

learners using themes such as wellbeing, culture, language and identity.

A Work with Ngat. Kahungunu Taiwhenua, Mi ni st |
school s an d-design atrategies foramproving attendanaed retentionf or Maor i
learners.
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A Work with the Ministry of Education, organisat& collectives,sh oo |l s nauntdcowh a
design strategies that contribute to the reduction of stathmlwns and suspensions in the rohe
of Ngati Kahungunu.
A Champion and influence the Ministry of Educat
collectives, schools, andhanautoced e si gn str ategies that i nNcr e

gaining qualifications:

o While still at school (NCEA Level 2 or above, including students gaining Level 7

gualifications at kura kaupapa Maori)

o While at tertiary, in particular Level
all ages.

A Work with the Ministry of Education to etesignaN g a t i K a h u edgcationuvorkf@rae
strategy, which includes a stocktake and growth strategyMNay a t i Kahungunu
experts, graduates and champions, which is inclusive of SBEMNce, technology, engineering
and mathematics subjects.

4

r e

A Workwithwh anaiWNg@amd Kahungunu Tai whenua to encour

in educationand e r eo Maor i

A Work with the Ministry of Education, Animated Research Limited, Taiwhemasae and

education providersto codesigndi gi ti sed | earning resources

identity and language.

Theme 3 Improving quality of the syste
Supporting the education system to improve the qualityM& o language culture and identity to
enable better learner outcomes

A Access Toikuranui investment funding to support iwi culture, language and identity, which

support Ngat. Kamjuamygiumg drdéadraehseving educa

Kahungunu.

A Work with the Ministry of Education to enabl e

to become acredited professional learning amvelopment providers working with local early
learning centres, schools and kura to improve capability and capacManor i | anguag
and identity aulturally respnsive pedagogy for teachersulturally responsive leadership for
educational leadersand Digital Technology/Hangarau Matihiko.

€,

A Investigate the Ministry of Education Maor.i Lar
quality of Maori |l anguage programmes being d
and early learning centres; and the resourcingNaj a t i Kahunguditors. | anguage

A Codesign with the Ministry of Education the p

the quality of existing programmes to buil
existing teachers and kaiako.
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A Champion anddvocate to he Ministry of Education and education bodies to increase equity in
Maor i Board of Trustee member s, Ma anediumt eac h
schools reflecting student population demographics
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Appendi x 1: Ngati Kahungunu Cul tur al

Te ToOopuni_ Tauwhainga

Te Topuni Tauwhainga is the resear ch Kahuagoeu\Qoltur&l Standaads prdjeot.fThernamse defiees fRm the ddari dullabyya , t
of Nohomaiterangi, grandson of Te Whatuiapiti. Nohomaiterangi composed the waiata for his two children Te Hauapu-einal Bamig a k or e. The t opuni t al
prizeddogs ki n cl oak of the Rangatira (chi ef ) concépgosptovide Kfaameworl farithe Stifategic ®lan far theeRevitadlisatton t 0 p u n

of Te Reo o Ndatail KKSaNBu wg wziid,17 A | A | | dzYl ydf eA T¢6 uvnS 2 T2a ubwahnaili An gYal Khdays3 dayl dg 06 Hbnenecnd a c
and research framework for the Ngati Kahungunu Cultural Standards and is made
1. Whakaoho- Critical awareness of the provision of educatio i n Aot earoa and Maor.i educational achievement.

2. Whakamana-Uni que Ngat. Kahungunu knowl edge, pedagogy and content that is core t
3. Whakaako-New knowl edge including the design and devel opment of Ngati. Kahungunu

4. Whakamahi-The trialling and i mplementation of tools and training for educators
5. WhakawhanaungatangaThe r el ati onships that wunderpin all educational stakehol ders in

A number of potential benefits for centres, schools, teachers, students and the community have been identified in reqpaheifig¢ Pae Huarewa Review Form. Here are

how the potenti al benefits align to tdgae Cul tur al Standards framework Te Topuni
Whakaoho
I  Share and participate in quality discussions that will help to inform the progress of the development and implementdiiCofttiral Standards Project in relation
to Maor.i student achievement in mainstream school s.
Whakamana
T Access to quality resources designed with content f r o mludingvdur keiaxgndkoroua komo wl e d g ¢
around Ngati Kahungunu.
Whakaako
1  Potentially work collaboratively and or individually as schoole/nt r es wi t h Ngat. Kahungunu on action research pr
Whakamahi

1  Participation in quality professional development for teachers and school communities supporting culture and languagetnrthe i ¢ u | ahumguniNouiutall K
responsiveness and culturally appropriate pedagogy.

Whakawhanaungatanga

T Establish relationships with iwi, hapit and whanau.

1  Share knowledge and experience on how to establish, nurture and keep relationships and partnerships forbearning y our Maori communi ty.
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Performance Indicators Culture Relationships Pedagogy

Whakaoho Teachers celebrating difference. More parents engaging with teachers Genuine engagement.
Teachers know t hei and the school. Many different voices.
community that they live in. , Informed and supportive BOT.

Whakamana Whanau expressing ., Whanau expressing|, Ti kanga Maor. an
Ti kanga Maori and belonging. curriculum planning and goals.
curriculum planning and goals. ., Whanau wor ki ng co|, Studentsexpressingthemselvesin

teachers to suppo ways that demonstrate feelings of
NK culture in planning and delivery. high comfot.
Teachers accessing quality relevan
PD opportunities.

Whakaako Teachers exploring and learning about N| , Teachers are working collaboratively Teachers exploring and learning
knowl edge and how with whanau to su about NK knowledge and how it ca
student achievement. knowledge in planning, resources, and i mprove Maori st

implementation. achievement.
We would see new anexisting NK
cultural knowledge in planning and
supporting resources in the
curriculum.

Whakamabhi Schools/teachers looking at ways to Whanau contri but i |, Teachergalking about/ sharing
sustain new learning/teaching and the integration of NK cultural knowledg effective strategies and pedagogy.
knowledge. to i mprove Maor.i . Schools/teachers looking at ways t
The charter school policy and strategic | , The charter, policy, strategic documen sustain new learning/teaching and
planning documents reflect the integtion reflect the integration of the NK Cultura knowledge.
of NK Cultural Framework. Framework.

Whakawhanaungatanga Power sharing. . Power sharing, opportunities for , Power sharing.

School practice reflects the values of
whakawhanaungatanga.

teachers/ whanau t
Whanau contributi
curriculum planning and development.
Teachers understand the benefits of
productive partne

Students and teachers co
constructing curriculum.

64



w9t hw¢ hb a'" hwL 95 /!@GUNOb Lb bD'"¢L Y!Il | b

GOALSUMMARY SHORT TERM MEDIUM TERM LONG TERM

WHAKAOHO Start to develop a critical Awarenes Have an awareness and knowledge of, | Have an awareness and knowledge o
of i ssues i mpac t|andhave started tarial strategies that and are starting to see evidence that
student achievement in their Centrg improve teacher practice, the indicates improvement in teacher
/ School. environment and oulpractice, the env

students. student academigcsocial and cultural
outcomes.

WHAKAMANA Centre / School Practice Ngat i Kahungunu CulNgat:. Kahungunu C
acknowl edge Ngatiwhanau expeasgirationsfornfland whanau expect
cul tur al knowl edMaori students in |aspirations for M
expectations and aspirations for trialled and practiced by teachers and th| education are embedded in the
Maor i student s i| Centre/School community. practice of the teachers and the Centr

/ School.

WHAKAAKO The Centre / School and the The Centre / School and the teachare | The Centre / School and the teachers
teachers are exploring new or engaging with new |[areincorporating new or existing
existing Ngati K Kahungunu cultural knowledge by triallirf cultural knowledge in theurriculum.
knowledge and how that may be | implementation of that knowledge in the
used to i mpr ove |classroomand inthe Centre/ School.
outcomes.

WHAKAMAHI Students are trialling new strategie§ Students implementing new strategies | Students are integrating new strategie
and initiatives |andinitiativesbasedome Topun|jand initiatives b
Tauwhainga to inmTauwhainga to impr{Tauwhainga to i mp
School and teacher practicethat |and t eacher pr act i|andteacher practice thatimproves
i mproves Maor.i s| student outcomes. Maor i student out

WHAKAWHANAUNGATANGA Establish effective relationships wit| Develop a collaborative relationship witl Have strong productive partnerships

Maor i par
i mproving

ent s,
Maor i

W

Maor i parents, wha
i mproving Maor.i st

for I earning with
whanau based on i
student outcomes based on a clear
shared vision and expectations of way
forward.
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Appendix 2 Ministry of Education: Education Work Programme
Education Work Programme
Overview Setig the wrstagi draction ot e
o irg & fturefociaed, e ducation o it delvers 8. for viud,
fdication Workh that wil lead aned lorg-tarm webse for New Zesand.

1o the develcpmernt of the education
woerkdoroe thet New Zeclend needs.

Developing & Rretegy that seta oot the Uoverrment's current

ard medumn-term for tertiery ond alving.
1 of Net) £ d Learning
Prioies for sarty chldhood end sncry ed. o

Inform strategc plarning by schools end early learming services. X
\
Providing & shared vidon end & plan for an sarly leaming X
wcior that gives sl chilcren genuine opportunites for
Sigh Suality eerly learning end development thet wpports
thet Kentity, larguege and culture and enabies ttem %o
fearn and theive. o

Developing & long-Lerm spproech Lo eguitable
outzomes for Peciic chikdren and young pecpie In the
edication syviem and srmbedding £ scroms al

and reviews.

Deweloping o lorgterm approech Lo eculable
outcorme for Mior!l childien end yourg pecple
In the ecducation waters and embedding It acroas
ol Seveloping sirategies end reviews, 2 lrchides
uning & refreshed Xe MR & o enduring
strategic framework with an enrusl

pannde 4
spproach bullding off Te 50 adkd
cultural Bl In schoch 10 wpport egulty end
eccelerste Mbort educetional schievement.

Education
Vision

Te Pae
Tawhiti

Irowi ey an enchusirg strateghc rarmework
for Mior lerguage it education and en

anrusl implementation plan.
Te Kawa Mataurs - an k
based on Ml Mbort for ol as future
leadens,

Te Ahu o Te flec Mior! - developing & workforee that hes
the capebity to use Mior! lenguege confidently end
correctly, everydey end b learning progremmes. X
Eragring thet goverrment

furding avd regulstion of hame- Oeveloping e 35

besed L2 spports good yeur programme of

outcormes for chidren. aton to mprove
learring wupport.

f | Refining, articueting and Bullding shared cwrenbils from the
/ ;e and Netional O stion of ¢ ong termm
; valon Ao marring In New Zealand Aotserce

the wey the sdrbtration end rmenagemernt
of owr schooling systermn works, end whather it meets the needs end
apiestion of af leermers.

dentiying weys to reform bow school groperty b crgenised
and developing 8 long-term plan o ensure thet el students
and teechers can learn and work In quelty sssdronments
that susport thelr succes.

Exploring option and idees on how NCEA,

the tey-stone gualficetion for secondacy
sctool leavers, can be strengthened to

meet the needs of 213 century marmern.

Lrouring New Zeslend has o shils yatem thet b
adastive and suppors the changing world of
work, and thet we have healthy sod effeciive
patiic rmgonal vocationsl educstion.

Adknowledging end AL we Mborlin
sipportog whoangs o thet 4 ‘-‘Y
20 ey can realse thelr reseerch ambitions.

o the Per Bered Fund in 2029
=l on from the Quality Eval to
smure that the benefits of resescch are meximbed and
shared scrons New Inalend.

“ Developing & long-term speroech o
the fees-free poly for tertiary
sducation ard training.

Developing and implementing & set of aztion 2 Ingrove the guality end
eMoctiveres of schockSesed careers syvierm, with Inka 5 the new TEC Caver

66



Appe

School
Number

ndi xma8di Maoirm t

School Name

he

anz2NRA
Medium
Level 1

rohe

an2NRA
Medium
Level 2

of

¢c20G1 €
Medium

Ngat.

an2NA an2NRA

Language i
English
Medium
Level 3

Language in Language in Language in

English
Medium
Level 4a

anzNRA

English
Medium
Level 4b

anz2NRA

English
Medium
Level 5

¢20l f

Language in Total
English School Roll
Medium

2560 | Flaxmere Primary Schoo 49 128 177 0 0 0 0 0 459

2604 | Maraenui Bilingual Schog 104 93 197 0 0 0 0 0 197
(Napier)

2624 | Nuhaka School 15 0 15 0 0 48 22 70 100

2637 | Te Kura o Pakipaki 0 56 56 0 0 0 0 0 56

1678 | Te Kura o Waikaremoané 6 0 6 0 0 0 0 0 22

2702 | The Terrace School 0 55 55 0 0 0 172 172 227
(Waipukurau)

2445 | TKKM o Ngati Kahungun 167 0 167 0 0 0 0 0 167
Ki Heretaunga

1616 | TKKM o Ngatahungunu 87 0 87 0 0 0 0 0 87
o Te Wairoa

1142 | TKKM o Takapau 37 0 37 0 0 0 0 0 37

4226 | TKKM o Tamaki Nui A R{ 78 0 78 0 0 0 0 0 78

3107 | TKKM o Te Ara Hou 131 32 163 23 0 0 0 23 186

1674 | TKKM o Te Wananga 111 0 111 0 0 0 0 0 111
Whare Tapere o Takitimy

1651 | TKKM o Wairarapa 75 0 75 0 0 0 0 0 75

214 | Wairoa College 0 19 19 16 9 4 1 30 470
1668 | Wairoa Primary School 50 0 50 2 179 0 0 181 231




